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History of Iowa’s Competencies for Practitioners in Teaching Roles 
The Iowa Department of Education (DE) convened the Iowa Task Force on Professional Levels and Competencies (PLC Task Force) in Winter 2009 in 
response to concerns raised by the Early Childhood Iowa Professional Development Steering Committee.  The first concern related to discrepancies 
between the Departments of Education and Human Services regarding requirements for teaching personnel.  Second, clear career transitions between 
roles in care and education settings overseen by the two departments were missing. In late December 2008, Stacie Goffin, Goffin Strategy Group, was 
identified for role of consultant and facilitator to assist in the process of developing competencies.   

The first PLC Task Force meeting was held in March 2009.  The Department of Education selected a cross section of stakeholders to participate on this 
team.  The stakeholders included Departments of Human Services, Education, Management, and Public Health, plus Area Education Agencies (AEA) 
Directors of Special Education and Instructional Services, AEA consultants, community college and college/university faculty, Child Care Resources and 
Referral staff, and Iowa State University Extension.   The charge to the PLC Task Force was issued by the Iowa Department of Education and the Early 
Childhood Iowa Professional Development Steering Committee.  The Charge assigned the task force with responsibility for (1) identifying performance 
levels for teachers and assistant teachers in early care and education settings for children from birth through kindergarten and (2) developing essential 
competencies for each of the identified performance levels. 

The Charge clearly identified eight results for the task force’s work.  These eight expectations were integrated into the task force’s work and 
used as a filter for ensuring that the task force fulfilled its mandate.  Specifically, the performance levels identified by the task force and 
associated competencies included the following: 

 Address all teaching staff in the State’s early care and education system, regardless of program type or auspice; 

 Ensure teaching staff have the prerequisite knowledge, skills, and dispositions to meet required quality program standards and State 
early learning standards; 

 Address the knowledge, skills, and dispositions individuals need to know and be able to do to be recognized as early care and education 
teachers or assistant teachers of children from birth through kindergarten; 

 Update/revise the State’s Core Body of Knowledge for Best Practices for teaching staff of children birth through kindergarten; 

 Identify levels of professional development and recommend competencies associated with each of the professional development levels 
identified; 

 Ensure that the recommended proficiency levels and competencies consider required program standards and teacher preparation 
requirements; 

 Ensure that the recommended competencies align with the Iowa Core Curriculum essential concepts and skills kindergarten to grade 3; 
and, 

 Ensure that the recommended proficiency levels and competencies advance the State’s efforts to create a cohesive early care, health, 
and education professional development system. 

 



Defining Core Competencies for Practitioners in Teaching Roles 
The PLC Task Force agreed that the National Association for the Education of Young Children’s (NAEYC) guidelines for preparing early childhood 
professionals should form the foundation for the state’s professional development system building.   Core competencies for Practitioners in Teaching 
Roles define what they should know and be able to do within their role.  The core body of knowledge and competencies for teachers, program directors, 
and adult educators should be reflected in professional development, both credit and non-credit.  The core body of knowledge and competencies 
provides the basis for Iowa’s Professional Development System.  

Iowa’s Competencies for Practitioners in Teaching Roles serve a variety of purposes.  

 They describe research-based best practices for working with children birth through kindergarten.   

 The competencies address all practitioners in teaching roles in the State’s early care and education system, regardless of program type 
or auspice to insure quality experiences for all children.  

 They address the knowledge, skills, and dispositions individuals need to know and be able to do to be recognized as early care and 
education teachers and assistant teachers for children from birth through kindergarten.  

 These competencies can be used as a tool for determining professional development through self-assessment and creating a 
professional portfolio to document skills.  

 These competencies can serve as a hiring and evaluation tool.  

 Lastly, these competencies and performance levels will support the creation of a cohesive early care, health, and education professional 
development system.  

 
Competencies for Practitioners in Teaching Roles Skill Descriptions 
The PLC Task Force identified three performance levels within the competencies to ensure that each performance level is associated with 
essential competencies that articulate performance expectations.  These levels are described below: 
 

Progressing Professional; demonstrates a basic level of knowledge, skills, and dispositions; 

- begins to evaluate practices based on stated outcomes 

- begins to engage in reflective teaching and professional development 

- requires ongoing assistance and mentoring from regulatory agency 

 
 
 
 



Skilled Professional; demonstrates knowledge, skills, and dispositions relevant to the characteristics of learner; 
 

- evaluates and refines practices based on stated outcomes 

- engages in reflective teaching and professional development 

- independent of continuous and/or direct supervision 

 
Mastery Professional; consistently demonstrates knowledge, skills, and dispositions relevant to the characteristics of the learner.  

- continuously evaluates and refines practices on stated outcomes 

- engages in reflective teaching and professional development 

- serves as a role model/mentor 

The intended audiences for these competencies are for all Practitioners in Teaching Roles in center-based and preschool programs, as well as 
child development homes.  The competencies can also be used by DHS Regulatory Staff and Consultants, technical assistance professionals, and 
child care consultants in an effort to build and assess the skills of Practitioners in Teaching Roles. 
 

Competency Content Areas 

The document is set up with six competency areas that reflect the NAEYC Professional Preparation Standards (____):  child development and 
learning, educational programming, building family and community relationships, observing, documenting, and assessing to support young 
children and families, using developmentally effective approaches to connect with children and families, using content knowledge to build 
meaningful curriculum, and becoming a professional.   A description of each content area is included below. 
 

Competency Area 1: Promoting Child Development and Learning 

Students prepared in early childhood degree programs are grounded in a child development knowledge base. They use their 

understanding of young children’s characteristics and needs and of the multiple interacting influences on children’s development and 

learning to create environments that are healthy, respectful, supportive, and challenging for each child. 

 

 

 

 

 



Competency Area 2: Building Family and Community Relationships 

Students prepared in early childhood degree programs understand that successful early childhood education depends upon partnerships 

with children’s families and communities. They know about, understand, and value the importance and complex characteristics of 

children’s families and communities. They use this understanding to create respectful, reciprocal relationships that support and 

empower families and to involve all families in their children’s development and learning. 

 

Competency Area 3: Observing, Documenting, and Assessing to Support Children and Families 

Students prepared in early childhood degree programs understand that child observation, documentation, and other forms of 

assessment are central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and 

uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a 

responsible way, in partnership with families and other professionals, to positively influence the development of every child. 

 

Competency Area 4: Using Developmentally Effective Approaches to Connect with Children and Families 

Students prepared in early childhood degree programs understand that teaching and learning with young children is a complex 

enterprise, and its details vary depending on children’s ages, characteristics, and the settings within which teaching and learning occur. 

They understand and use positive relationships and supportive interactions as the foundation for their work with young children and 

families. Students know, understand, and use a wide array of developmentally appropriate approaches, instructional strategies, and 

tools to connect with children and families and positively influence each child’s development and learning. 

 

Competency Area 5: Using Content Knowledge to Build Meaningful Curriculum 

Students prepared in early childhood degree programs use their knowledge of academic disciplines to design, implement, and evaluate 

experiences that promote positive development and learning for each and every young child. Students understand the importance of 

developmental domains and academic (or content) disciplines in an early childhood curriculum. They know the essential concepts, 

inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding. 

Students use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curricula that 

promote comprehensive developmental and learning outcomes for every young child. 

 

 

 

 



Competency Area 6: Becoming a Professional 

Students prepared in early childhood degree programs identify and conduct themselves as members of the early childhood profession. 

They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, 

collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions 

that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies. 

 

Components and Uses for this Document 
 
The workbook is intended to be a tool for practitioners in teaching roles to become familiar with the competencies, assess their performance 
related to these competencies, and to create professional development plans to build their skills and knowledge.  It is divided into three sections 
which are described below. 

 This assessment can assist practitioners in enhancing their skills with children.  A professional development plan is included so that practitioners 
can identify activities they have taken that have met certain competencies and to identify additional activities to build the identified skills from 
the self-assessment process.  Identified below are the components of the document and the intended uses for each of these components.  

 Competencies and Assessment for Teaching Roles – This section includes the description of the competencies related to those in lead 
teaching roles in all early care and education programs across the three levels of progressing, skilled, and mastery.  This section also 
includes an assessment for each level of competency.  Practitioners can use these assessments to evaluate their skills across the levels of 
progressing, skilled, and mastery.  It will not be uncommon for practitioners to discover that their skills vary across the skill levels.  These 
variations can assist you in developing your professional development plan later in the document. 

 Competencies and Assessment for Assistant Teaching Roles – This section includes the description of the competencies related to those 
in assistant teaching roles in all early care and education programs across the three levels of progressing, skilled, and mastery.  This 
section also includes an assessment for each level of competency.  Practitioners can use these assessments to evaluate their skills across 
the levels of progressing, skilled, and mastery.  It will not be uncommon for practitioners to discover that their skills vary across the skill 
levels.  These variations can assist you in developing your professional development plan later in the document. 

 
 
 
 
 



 Professional Development Plan – Professional development refers to skills and knowledge gained for both personal development and 
career advancement.  Professional development occurs in a variety of settings and formats, ranging from online semester-long college 
courses to community-based conferences and center-based informal workshops (Buysse, V., Rous, B., & Winton, P. 2008).  Professional 
development is necessary throughout the career of practitioners to stay current in topics in early childhood and to continue to build 
their skills and knowledge.  An individual professional development plan (IDPD) is a record of your past professional development and a 
plan for your future professional development.  It can also be a tool for administrators to use with staff to support their professional 
development efforts.  It is our hope that this guide will help you: 

1. Assess your current interests, knowledge and skills. 
2. Recognize and build on strengths and prioritize specific areas for growth. 
3. Clarify strategies and identify resources to support your plan of action. 
4. Reflect on your progress and professional growth. 
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Competency Area 1: Promoting Child Development and Learning 

Students prepared in early childhood degree programs are grounded in a child development knowledge base. They use their 

understanding of young children’s characteristics and needs and of the multiple interacting influences on children’s development and 

learning to create environments that are healthy, respectful, supportive, and challenging for each child. 

 

This includes the following subtopics: 

 Knowing and understanding young children’s characteristics and needs 

 Knowing and understanding the multiple influences on development and learning 

 Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

 

  



 TEACHER COMPETENCIES 

Standard 1: Promoting Child Development and Learning 

1b:  Knowing and understanding the multiple influences on development and learning 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

1b.1  Demonstrates understanding of environmental, cultural, and biological 

influences on development and learning 
X X X X         

1b.2  Demonstrates understanding of the influence of stress and trauma on pre-, peri-, 

and post-natal development 
    X X X X     

 

TEACHER COMPETENCIES 

Standard 1: Promoting Child Development and Learning 

1a:  Knowing and understanding young children’s characteristics and needs 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

1a.1  Demonstrates basic understanding of typical and atypical child development X X X X         

1a.2  Demonstrates basic understanding of developmentally appropriate expectations 

and positive guidance techniques 
X X X X         

1a.3  Demonstrates comprehensive understanding of typical and atypical child 

development 
    X X X X     

1a.4  Demonstrates comprehensive understanding of developmentally appropriate 

expectations and positive guidance techniques  
    X X X X     

1a.5  Communicates importance of responsive care to child’s development of  

identity and sense of self 
    X X X X     

1a.6  Models reflective coaching practices that demonstrate comprehensive 

understanding of child development and positive guidance strategies 
        X X X X 



 

TEACHER COMPETENCIES 

Standard 1: Promoting Child Development and Learning 

1c:  Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

1c.1  Develops  and maintains a classroom environment that reflects knowledge of 

state regulations and recommended practice standards 
X X X X         

1c.2  Demonstrates cultural competence through respectful interactions with children 

and families 
X X X X         

1c.3  Maintains indoor and outdoor environments that meet health and safety needs, 

including large group areas, small groups areas, interest areas with a variety of 

materials, and separate quiet and active play areas that accommodate the diverse 

needs of each and every child 

X X X X         

1c.4  Maintains classroom procedures and routines that support high expectations for 

children’s learning and promote joy, curiosity, and spontaneous play 
X X X X         

1c.5  Maintains supportive learning environments that promote children’s positive 

social interaction, active engagement, and self-regulation  
X X X X         

1c.6  Engages in intentional practices that value diversity and demonstrate 

understanding that bias and discrimination impact development 
    X X X X     

1c.7  Designs and evaluates play-based environments that support exploration, 

growing independence, and self-regulation 
    X X X X     

1c.8  Implements and maintains classroom procedures and routines that support high 

expectations for learning 
    X X X X     

1c.9  Implements and maintains learning environments that promote positive social 

interaction, active engagement, and self-regulation 
    X X X X     

1c.10  Models use of the environment as a key learning tool           X X X X 

1c.11  Explains how the environment reflects the teacher’s intentionality and 

program philosophy 
        X X X X 

1c.12  Demonstrates caregiving routines in a relaxed, reassuring, and individualized 

manner based on child’s developmental needs 

 

        X X X X 



Competency Area 2: Building Family and Community Relationships 

Students prepared in early childhood degree programs understand that successful early childhood education depends upon partnerships 

with children’s families and communities. They know about, understand, and value the importance and complex characteristics of 

children’s families and communities. They use this understanding to create respectful, reciprocal relationships that support and 

empower families and to involve all families in their children’s development and learning. 

 

This competency area includes the following subtopics: 

 Knowing about and understanding diverse family and community characteristics 

 Supporting and engaging families and communities through respectful reciprocal relationships 

 Involving families and communities in their children’s development and learning 

 Advocates for consistent representative of diversity and children’s home culture within the group 

 

 

 



TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2b:  Supporting and engaging families and communities through respectful, reciprocal relationships 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2b.1  Solicits and uses family information regarding family strengths, challenges, 

needs, and goals 
X X X X         

2b.2  Provides feedback and information to families based on expressed and/or 

observed goals or needs 
X X X X         

2b.3  Engages in two-way communication and consistently uses what is learned to     X X X X     

TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2a:  Knowing about and understanding diverse family and community characteristics 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2a.1.1  Communicates daily with families to support children’s early care, health, and 

education  
X X           

2a.1.2  Communicates frequently with families in order to understand family and 

community characteristics 
  X X         

2a.2  Identifies diverse family structures, relationships, child rearing preferences, 

abilities, languages, and cultural and ethnic practices, and considers their impact on 

child development, curriculum, and healthy relationships 

X X X X         

2a.3  Identifies community resources that meet expressed and/or observed needs of 

the family 
X X X X         

2a.4  Adapts consistently to the expressed and/or observed individual needs of 

diverse families and the community to promote healthy relationships 
    X X X X     

2a.5  Models relationship-based, individualized approaches to family involvement 

based on expressed and/or observed family and community characteristics 
        X X X X 



adapt  

2b.4  Supports families as decision-makers through collaborations with families and 

communities, using multiple and diverse methods of communication  
        X X X X 

2b.5  Shares effective practices with families and staff through modeling, mentoring, 

and/or coaching 
        X X X X 

TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2c:  Involving families and communities in their children’s development and learning 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2c.1  Provides activities and materials that support children’s learning and 

development at home and in the community in response to observed and/or expressed 

goals and needs 

X X X X         

2c.2  Supports the development and maintenance of positive parent-child 

relationships 
X X X X         

2c.3  Coordinates with all who provide care and learning opportunities for each child, 

developing a community of support for children and families 
    X X X X     

2c.4  Individualizes curriculum based on assessment data and collaboration with 

families, early care, health, and education teams, and communities  
        X X X X 

2c.5  Models family and community partnership strategies for others         X X X X 

TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2d:  Advocates for consistent representation of diversity and children’s home culture within the group 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2d.1  Demonstrates cultural competence through a positive attitude towards one’s 

own culture and towards cultural differences 
X X X X         

  



2d.2  Demonstrates cultural competence by integrating knowledge of different 

cultural practices  
X X X X         

2d.3  Develops and integrate practices that reflect children’s home cultures, 

communities, languages, and experiences 
    X X X X     

2d.4  Connects families with community resources in response to observed and/or 

expressed goals or needs 
    X X X X     

2d.5  Models and supports other’s development by incorporating inclusive and 

culturally responsive practices 
        X X X X 

2d.6  Coordinates community resources in support of diverse families         X X X X 

 

 

 

 

 

 

 

 

 

 

 

 

  



Competency Area 3: Observing, Documenting, and Assessing to Support Children and Families 

Students prepared in early childhood degree programs understand that child observation, documentation, and other forms of 

assessment are central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and 

uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a 

responsible way, in partnership with families and other professionals, to positively influence the development of every child. 

 
 This includes the following subtopic areas: 

 Understanding the goals, benefits, and uses of assessment 

 Knowing about assessment partnerships with families and with professional colleagues 

 Knowing about and using observation, documentation, and other appropriate assessment tools and approaches 

 Understanding and practicing responsible assessment to promote positive outcomes for each child 
  



 

TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3a:  Understanding the goals, benefits, and uses of assessment 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3a.1  Recognizes that assessment and evaluation results should be used to adapt 

instruction 
X X X X         

3a.2  Recognizes that curriculum, assessments, teaching and intervention strategies 

should align with program and individual goals  
X X X X         

3a.3  Identifies current educational, legal, and ethical issues associated with 

assessment and evaluation practices 
X X X X         

3a.4  Uses assessment and evaluation results to adapt instruction     X X X X     

3a.5  Designs curriculum, assessments, teaching, and intervention strategies that 

align with individual and program goals 
    X X X X     

3a.6  Models appropriate assessment and evaluation practices for program 

improvement, as well as for teaching and learning 
        X X X X 

TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3b:  Knowing about assessment partnerships with families and with professional colleagues 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3b.1  Applies educational, legal, and ethical criteria when building 

assessment partnerships with families and other professionals 
X X X X         

3b.2  Demonstrates communication and team building skills in assessment practices 

with families and other professionals  
X X X X         

3b.3  Advocates for the educational, legal, and ethical criteria that support 

partnerships with families and other professionals with respect to assessment 
        X X X X 



practices 

3b.4  Models a broad range of communication and team building strategies in 

assessment practices with families and other professionals  
        X X X X 

TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3c:  Knowing about and using observation, documentation, and other appropriate assessment tools and approaches 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3c.1  Demonstrates developing knowledge of evidence that supports appropriate use 

of assessment and evaluation strategies 
X X X X         

3c.2  Uses assessment and evaluation strategies appropriately  X X X X         

3c.3  Applies current educational, legal, and ethical guidelines when using 

assessment practices to support children's individual strengths, interests, and needs 

(e.g., cultural, linguistic, ability diversity)  

X X X X         

3c.4  Demonstrates a range of appropriate assessment and evaluation strategies (e.g., 

family interview, observation, documentation, assessment instrument) to support 

individual strengths, interests, and needs 

    X X X X     

3c.6  Develops and adapts instructional strategies based on assessment information      X X X X     

3c.7  Implements authentic assessment based on observations of spontaneous play     X X X X     

3c.8  Implements current educational, legal, and ethical guidelines when using 

assessment practices to support children's individual strengths, interests, and needs 

(e.g., cultural, linguistic, ability diversity)  

    X X X X     

3c.9  Models competence in using assessment and evaluation strategies (e.g., family 

interview, observation, documentation, assessment instrument) 
        X X X X 

3c.10  Models selection and use of appropriate tools and interpretation of assessment 

information to implement appropriate practice (e.g., make referrals, design 

interventions, develop and modify instructional strategies, curriculum, and 

IFSPs/IEPs) 

        X X X X 

 

 

 

 



 

 

TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3d:  Understanding and practicing responsible assessment to promote positive outcomes for each child 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3d.1  Applies appropriate assessment and evaluation practices to meet children’s 

individual needs 
X X X X         

3d.2  Models responsible assessment and evaluation practices (e.g., cultural, 

linguistic, ability diversity) 
        X X X X 

 

 

 

 

 

 

 

 

  



Competency Area 4: Using Developmentally Effective Approaches to Connect with Children and Families 

Students prepared in early childhood degree programs understand that teaching and learning with young children is a complex 

enterprise, and its details vary depending on children’s ages, characteristics, and the settings within which teaching and learning occur. 

They understand and use positive relationships and supportive interactions as the foundation for their work with young children and 

families. Students know, understand, and use a wide array of developmentally appropriate approaches, instructional strategies, and 

tools to connect with children and families and positively influence each child’s development and learning. 

 
 This includes the following subtopic areas: 

 Understanding positive relationships and supportive interactions as the foundation of their work with children 

 Knowing and understanding effective strategies and tools for early education 

 Using a broad repertoire of developmentally appropriate teaching/learning approaches 

 Reflecting on your own practice to promote positive outcomes for each child 

 

 

 

 

 

 

 

 

 

  



 

TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4a:  Understanding positive relationships and supportive interactions as the foundation of their work with children 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 
Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4a.1  Engages in positive primary caregiving skills with children X X X          

4a.2  Demonstrates positive, professional relationships and supportive interactions, 

both intra-cultural and intercultural, with all children, families, and staff 
X X X X         

4a.3  Organizes, supports, and supervises the activities of other adults in the 

classroom 
X X X X         

4a.4  Develops, implements, and evaluates individualized plans, including IFSPs and 

IEPs, as a team member with families and other professionals 
X X X X         

4a.5  Demonstrates skill in observing interactions and interpreting, describing, and 

solving problems between and among children, staff, parents, and self 
X X X X         

4a.6  Demonstrates flexibility in responding to children's cultural, social, and 

emotional needs in the classroom environment 
X X X X         

4a.7  Develops, implements, and evaluates individualized plans, including IFSPs and 

IEPs, as a team leader with families and other professionals 
    X X X X     

4a.8  Models the implementation of primary caregiving strategies with children         X X X  

4a.9  Demonstrates leadership in promoting supportive interactions among children, 

families, and staff 
        X X X X 

4a.10  Supports children appropriately as they transition into and out of programs X X X X         

4a.11  Demonstrates appropriate and effective supports for children and families 

transitioning into and out of programs or classrooms 
    X X X X     

4a.12 Demonstrates extensive understanding of  research and theories underlying 

effective practices that promote supportive interactions 
        X X X X 

4a.13  Models and mentors relationship building with culturally and linguistically 

diverse children and families 
        X X X X 

 

 

 



TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4b:  Knowing and understanding effective strategies and tools for early education 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4b.1  Explains developmentally appropriate practices that facilitate the learning and 

development of each child 
X X X X         

4b.2  Describes a range of strategies and tools that can be adapted to meet the 

individuals needs of each child 
    X X X X     

4b.3  Coaches others in appropriate, individualized strategies that are responsive to 

the assessed needs of each child 
        X X X X 

TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4c.1  Demonstrates a range of effective, respectful, responsive, and reciprocal 

strategies, including technology and play, to positively support each child’s 

development and learning  

X X X X         

4c.2   Uses strategies appropriate for individual, small group, and large group settings 

in order to engage each child and promote learning and development 
   X X         

4c.3  Observes and adapts to the verbal and nonverbal communication cues of each 

child 
X X X X         

4c.4  Uses effective guidance and group management strategies so each child is 

engaged in meaningful learning throughout the day and wait time and transitions are 

minimized  

X X X X         

4c.5  Seeks and uses additional resources and/or agencies outside the program/school 

when needed to effectively facilitate the learning and self-regulation of each child  
    X X X X     



4c.6  Coaches others in the use of effective, integrative strategies to support 

children's learning and development 
        X X X X 

TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4d:  Reflecting on their own practice to promote positive outcomes for each child 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4d.1  Engages in self-reflection on teaching in order to adapt instruction and 

implement more intentional practices to meet each child’s needs 
X X X X         

4d.2  Coaches others in self-reflection on teaching in order to plan appropriate 

adaptations in support of each child’s needs 
        X X X X 

 

 

 

 

 



Competency Area 5: Using Content Knowledge to Build Meaningful Curriculum 

Students prepared in early childhood degree programs use their knowledge of academic disciplines to design, implement, and evaluate 

experiences that promote positive development and learning for each and every young child. Students understand the importance of 

developmental domains and academic (or content) disciplines in an early childhood curriculum. They know the essential concepts, 

inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding. 

Students use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curricula that 

promote comprehensive developmental and learning outcomes for every young child. 

 

 This includes the following subtopic areas: 

 Understanding content knowledge and resources in academic disciplines 

 Knowing and using central concepts, inquiry tools, and structures of content areas or academic disciplines 

 Using your own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate 
meaningful, challenging curricula for each child 
  



TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5a:  Understanding content knowledge and resources in academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5a.1  Explains the big ideas and methods of inquiry for each relevant academic 

discipline 
X X X X         

5a.2  Explains the research basis supporting the big ideas and methods of inquiry for 

each relevant academic discipline 
    X X X X     

5a.3  Coaches others in big ideas and methods of inquiry for each relevant academic 

discipline  
        X X X X 

TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5b:  Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5b.1.1  Uses appropriate research-based curricula to support children's development 

along the teaching- learning paths in the Infant-Toddler Iowa Early Learning 

Standards:  
                  1. Physical Well-Being and Motor Development  

                      1.1 Healthy and Safe Living  

                      1.2 Large Motor Development  
                      1.3 Small Motor Development  

2. Approaches to Learning  

      2.1 Curiosity and Initiative  
      2.2 Engagement and Persistence  

      2.3 Reasoning and Problem Solving  

       2.4Play and Senses 
3. Social and Emotional Development  

      3.1 Self  

      3.2 Self-Regulation  
      3.3 Relationships with Adults  

X  X           



      3.4 Relationships with Children  

4. Communication, Language, and Literacy  
     4.1 Language Understanding and Use  

     4.2 Early Literacy  

     4.3 Early Writing  
5. Mathematics and Science  

     5.1 Comparison and Number  

     5.2 Patterns  
     5.3 Shapes and Spatial Relationships  

     5.4 Scientific Reasoning  

6. Creative Arts  
     6.1 Art  

     6.2 Music, Rhythm, and Movement  

     6.3 Dramatic Play  
7. Social Studies 

     7.1 Awareness of Family and Community 

     7.2 Awareness of Culture 
     7.3 Exploration of the Environment 

 

TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5b:  Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5b.1.2  Uses appropriate research-based curricula to support children’s learning along 

the teaching- learning paths in each set of content area standards and benchmarks in 

the Preschool Iowa Early Learning Standards  
           8. Physical Well-Being and Motor Development  

                 8.1 Healthy and Safe Living  

                 8.2 Large Motor Development  
                 8.3 Small Motor Development  

           9. Approaches to Learning  

                 9.1 Curiosity and Initiative  

                 9.2 Engagement and Persistence  

                 9.3 Reasoning and Problem Solving  

                 9.4 Play and Sense 

          10. Social and Emotional Development  

                10.1 Self  
                10.2 Self-Regulation  

                10.3 Relationships with Adults  

                10.4 Relationships with Children  

          11. Communication, Language, and Literacy  

                 11.1 Language Understanding and Use  

                 11.2 Early Literacy  

  
 

X 
         



                 11.3 Early Writing  

          12. Mathematics and Science  

                 12.1 Comparison and Number  

                 12.2 Patterns  

                 12.3 Shapes and Spatial Relationships  

                 12.4 Scientific Reasoning  
                 12.5 Scientific Investigation and Problem Solving  

                 12.6 Measurement  

           13. Creative Arts  

                 13.1 Art  

                 13.2 Music, Rhythm, and Movement  

                 13.3 Dramatic Play  
           14. Social Studies 
                  14.1 Awareness of Family and Community 

                  14.2 Awareness of Culture 

                  14.3 Awareness of the Relationships between People and the Environment in which They Live 

                  14.4 Awareness of Past 

 

TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5b:  Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5b.1.3  Uses appropriate research-based curricula to support children’s learning along 

the teaching- learning paths in each content area of the Iowa Core Curriculum 
   

 

X 
        

5b.2  Evaluates early childhood curricula in terms of their relationship to research 

and to state content and learning standards 
    X X X X     

  



TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5c:  Using their own knowledge, appropriate early learning standards, and other resources to design, implement, 

and evaluate meaningful, challenging curricula for each child  
 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5c.1  Demonstrates use of ongoing observation, documentation, and reflection to 

plan, implement, evaluate, and adapt research-based curricula to meet the needs of 

each child (including those with IFSPs/IEPs) 

X X X X         

5c.2  Uses the Iowa Early Learning Standards with information from ongoing child 

observations and assessments to plan, implement, and evaluate appropriate 

instruction that improves academic and developmental progress of all children 

(including those with IFSPs/IEPs)  

    X X X X     

5c.3  Integrates national, state, and local guidelines to effectively review, select, and 

analyze appropriate research-based curricula to meet the learning needs of each and 

every child 

        X X X X 

5c.4  Advocates  for comprehensive, research-based curriculum that targets identified 

goals, incorporating adaptations to meet learning needs of each and every child 
        X X X X 

 



  



Competency Area 6: Becoming a Professional 

Students prepared in early childhood degree programs identify and conduct themselves as members of the early childhood profession. 

They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, 

collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions 

that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies. 

 
 This includes the following subtopic areas: 

 Identifying and involving oneself with the early childhood field 

 Knowing about and upholding ethical standards and other professional guidelines 

 Engaging in continuous, collaborative learning to inform practice 

 Integrating knowledgeable, reflective, and perspectives on early education 

 Engaging in informed advocacy for children and the profession 

  



TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6a:  Identifying and involving oneself with the early childhood field  

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6a.1  Demonstrates awareness of professional resources to improve teaching children 

(e.g., journals, professional organizations, recommended practices) 
X X X X         

6a.2  Demonstrates awareness of early childhood program accreditation criteria and, 

with guidance, implements them as appropriate 
X X X X         

6a.3  Uses supervisors, mentors, and colleagues to enhance professional development X X X X         

6a.4  Develops a professional development plan based on self, peer, and supervisory 

evaluations and participates in related professional development opportunities 
X X X X         

6a.5  Uses professional resources to improve teaching     X X X X     

6a.6  Demonstrates awareness of and implements early childhood program 

accreditation criteria  
    X X X X     

6a.7  Collaborates with supervisors, mentors, and colleagues to enhance professional 

growth 
    X X X X     

6a.8  Designs and implements a professional development plan based on student 

achievement, self, peer, and supervisory evaluation and recommended practices  
    X X X X     

6a.9  Models the use of professional and technological resources to improve teaching 

of children (e.g., journals, research, webinars) 
        X X X X 

6a.10  Advocates for the importance of achieving early childhood program 

accreditation   
        X X X X 

6a.11  Engages with supervisors and colleagues to enhance professional growth          X X X X 

 

 

 

 

 

 

 



TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6b:  Knowing about and upholding ethical standards and other professional guidelines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6b.1  Upholds applicable professional code of ethics for the educational setting and 

licensure requirements 
X X X X         

6b.2  Demonstrates awareness of relevant professional guidelines ( national, state, or 

local) and state standards for content and learner outcomes 
X X X X         

6b.3  Upholds relevant standards of confidentiality, sensitivity, and respect for 

children, families, and colleagues X X X X         

6b.4  Adheres to relevant laws pertaining to child abuse, rights of children with 

disabilities, and school attendance 
X X X X         

6b.5  Demonstrates dispositions essential for effective teaching (e.g., empathy, 

enthusiasm, resilience, and resourcefulness) in early childhood settings 
X X X X         

6b.6  Uses relevant professional guidelines (national, state, or local) and state 

standards for content and outcomes 
    X X X X     

6b.7  Models the relevant professional code of ethics for the early childhood 

profession, the educational setting, and state licensure requirements 
        X X X X 

6b.8  Integrates relevant professional guidelines ( national , state, or local) and state 

standards for content and learner outcomes 
        X X X X 

  



TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6c:  Engaging in continuous, collaborative learning to inform practice 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6c.1  Demonstrates introductory inquiry and self-motivation skills  X X X X         

6c.2  Develops  introductory collaborative learning skills across disciplines and in 

inclusive settings 
X X X X         

6c.3  Seeks appropriate professional development across disciplines  X X X X         

6c.4  Demonstrates inquiry and self-motivation in learning     X X X X     

6c.5  Demonstrates collaborative learning across disciplines and in inclusive settings     X X X X     

6c.6  Models inquiry skills and self-motivation in learning         X X X X 

TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6d:  Integrating knowledgeable, reflective, and perspectives on early education 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6d.1  Demonstrates analysis and reflection on teaching practice  X X X X         

6d.2  Uses data for decision making with children X X X X         

6d.3  Demonstrates the ability to self-analyze and reflect on teaching practices and 

use data for decision making 
    X X X X     

6d.4  Models the ability to analyze and reflect on own practice and teaching         X X X X 

 

  



 

TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6e:  Engaging in informed advocacy for children and the profession 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6e.1  Advocates for developmentally appropriate teaching practices   X X X X         

6e.2  Advocates for issues affecting the lives of children X X X X         

6e.3  Demonstrates communication skills necessary for effective advocacy X X X X         

6e.4  Advocates for developmentally appropriate practice; demonstrates awareness of 

issues that affect the lives of children; demonstrates necessary communication skills  
    X X X X     

6e.5  Demonstrates leadership for developmentally appropriate practice, awareness 

of issues that affect the lives of children, and communication skills necessary for 

effective advocacy  

        X X X X 

 

 

 

 

 

 



Teacher Essential Competencies Self-Assessment for Level 1: Progressing Professional 

 

Competency Skill/Knowledge Level 
Low………………………….High 

Standard 1: Promoting Child Development and Learning 

1a: Knowing and understanding young children’s characteristics and needs 

1a.1 Demonstrates basic understanding of typical and atypical child development 1 2 3 4 

1a.2 Demonstrates basic understanding of developmentally appropriate expectations and positive 

guidance techniques 

1 2 3 4 

1b: Knowing and understanding the multiple influences on development and learning 

1b.1 Demonstrates understanding of environmental, cultural, and biological influences on development 

and learning 

1 2 3 4 

1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

1c.1 Develops and maintains a classroom environment that reflects knowledge of state regulations and 

recommended practice standards 

1 2 3 4 

1c.2 Demonstrates cultural competence through respectful interactions with children and families 1 2 3 4 

1c.3 Maintains indoor and outdoor environments that meet health and safety needs, including large 

group areas, small group areas, interest areas with a variety of materials, and separate quiet and active 

play areas that accommodate the diverse needs of each and every child 

1 2 3 4 

1c.4 Maintains classroom procedures and routines that support high expectations for children’s learning 

and promote joy, curiosity, and spontaneous play  

1 2 3 4 

1c.5 Maintains supportive learning environments that promote children’s positive social interaction, 

active engagement, and self-regulation 

1 2 3 4 

Standard 2: Building Family and Community Relationships 

2a: Knowing about and understanding diverse family and community characteristics 

2a.1.1 Communicates daily with families to support children’s early care, health, and education 1 2 3 4 

2a.1.2 Communicates frequently with families in order to understand family and community 

characteristics 

1 2 3 4 

2a.2 Identifies diverse family structures, relationships, child rearing practices, and considers their impact 

on child development, curriculum, and healthy relationships 

1 2 3 4 

2a.3 Identifies community resources that meet expressed and/or observed needs of the family 1 2 3 4 

2b: Supporting and engaging families and communities through respectful, reciprocal relationships 

2b.1 Solicits and uses family information regarding family strengths, challenges, needs, and goals 1 2 3 4 



2b.2 Provides feedback and information to families based on expressed and/or observed goals or needs 1 2 3 4 

2c: Involving families and communities in their children’s development and learning 

2c.1 Provides activities and materials that support children’s learning and development at home and in 

the community in response to observed and/or expressed goals and need 

1 2 3 4 

2c.2 Supports the development and maintenance of positive parent-child relationships 1 2 3 4 

2d: Advocates for consistent representation of diversity and children’s home culture within the group 

2d.1 Demonstrates cultural competence through a positive attitude towards one’s own culture and 

towards cultural differences 

1 2 3 4 

2d.2 Demonstrates cultural competence by integrating knowledge of different cultural practices 1 2 3 4 

Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 

3a: Understanding the goals, benefits, and uses of assessment 

3a.1 Recognizes that assessment and evaluation results should be used to adapt instruction 1 2 3 4 

3a.2 Recognizes that curriculum, assessments, and teaching and intervention strategies should align with 

program and individual goals 

1 2 3 4 

3a.3 Identifies current educations, legal, and ethical issues associated with assessment and evaluation 

practices 

1 2 3 4 

3b: Knowing about assessment partnerships with families and professional colleagues 

3b.1 Applies educational, legal, and ethical criteria when building assessment partnerships with families 

and other professionals 

1 2 3 4 

3b.2 Demonstrates communication and team building skills in assessment practices with families and 

other professionals 

1 2 3 4 

3c: Knowing and using observation, documentation, and other appropriate assessment tools and approaches 

3c.1 Demonstrates developing knowledge of evidence that supports appropriate use of assessment and 

evaluation strategies 

1 2 3 4 

3c.2 Uses assessment and evaluation strategies appropriately 1 2 3 4 

3c.3 Applies current educational, legal, and ethical guidelines when using assessment practices to 

support children’s individual strengths, interests, and needs (e.g., cultural,  linguistic, ability diversity) 

1 2 3 4 

3d: Understanding and practicing responsible assessment to promote outcomes for each child 

3d.1 Applies appropriate assessment and evaluation practices to meet children’s individual needs 1 2 3 4 

Standard 4: Using Developmentally Effective Approaches to Connect with Children and Families 

4a: Understanding positive relationships and supportive interactions as the foundation of their work with children 

4a.1 Engages in positive primary caregiving skills with children 1 2 3 4 



4a.2 Demonstrates positive, professional relationships and supportive interactions, both intracultural and 

intercultural, with all children, families, and staff 

1 2 3 4 

4a.3 Organizes, supports, and supervises the activities of other adults in the classroom 1 2 3 4 

4a.4 Develops, implements, and evaluates individualized plans, including IFSPs and IEPs, as a team 

member with families and other professionals 

1 2 3 4 

4a.5 Demonstrates skill in observing interactions and interpreting, describing, and solving problems 

between and among children, staff, parents, and self 

1 2 3 4 

4a.6 Demonstrates flexibility in responding to children’s cultural, social, and emotional needs in the 

classroom environment 

1 2 3 4 

4a.10 Supports children appropriately as they transition into and out of programs 1 2 3 4 

4b: Knowing and understanding effective strategies and tools for early education 

4b.1 Explains developmentally appropriate practices that facilitate the learning and development of each 

child 

1 2 3 4 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

4c.1 Demonstrates a range of effective, respectful, responsive, and reciprocal strategies, including 

technology and play, to positively support each child’s development and learning 

1 2 3 4 

4c.2 Uses strategies appropriate for individual, small group, and large group settings in order to engage 

each child and promote learning and development 

1 2 3 4 

4c.3 Observes and adapts to the verbal and nonverbal communication cues of each child 1 2 3 4 

4c.4 Uses effective guidance and group management strategies so each child is engaged in meaningful 

learning throughout the day and wait time and transitions are minimized 

1 2 3 4 

4d: Reflecting on their own practice to promote positive outcomes for each child 

4d.1 Engages in self-reflection on teaching in order to adapt instruction and implement more intentional 

practices to meet each child’s needs 

1 2 3 4 

Standard 5: Using Content Knowledge to Build Meaningful Curriculum 

5a: Understanding content knowledge and resources in academic disciplines 

5a.1 Explains the big ideas and methods of inquiry for each relevant academic discipline 1 2 3 4 

5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

5b.1.1 Uses appropriate research-based curricula to support children’s development along the teaching-

learning paths in the Infant-Toddler Iowa Early Learning Standards 

 

1 2 3 4 

5b.1.2 Uses appropriate research-based curricula to support children’s development along the teaching-

learning paths in each set of content area standards and benchmarks in the Preschool Iowa Early 

1 2 3 4 



Learning Standards 

 

5b.1.3 Uses appropriate research-based curricula to support children’s learning along teaching-learning 

paths in each content area of the Iowa Core Curriculum 

 

1 2 3 4 

5c: Using their own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate 

meaningful, challenging curricula for each child. 

5c.1 Demonstrates use of ongoing observation, documentation, and reflection to plan, implement, 

evaluate, and adapt research-based curricula to meet the needs of each child (including those with 

IFSPs/IEPs) 

1 2 3 4 

Standard 6: Becoming a Professional 

6a: Identifying and involving oneself with the early childhood field 

6a.1 Demonstrates awareness of professional resources to improve teaching children (e.g., journals, 

professional organization, recommended practices) 

1 2 3 4 

6a.2 Demonstrates awareness of early childhood program accreditation criteria and, with guidance, 

implements them as appropriate 

1 2 3 4 

6a.3 Uses supervisors, mentors, and colleagues to enhance professional development 1 2 3 4 

6a.4 Develops a professional development plan based on self, peer, and supervisory evaluations and 

participates in related professional development opportunities 

1 2 3 4 

6b: Knowing about and upholding ethical standards and other professional guidelines 

6b.1 Upholds applicable professional code of ethics for the educational setting and licensure 

requirements 

1 2 3 4 

6b.2 Demonstrates awareness of relevant professional guidelines (national, state, or local) and state 

standards for content and learner outcomes 

1 2 3 4 

6b.3 Uphold relevant standards of confidentiality, sensitivity, and respect for children, families, and 

colleagues 

1 2 3 4 

6b.4 Adheres to relevant laws pertaining to child abuse, rights of children with disabilities, and school 

attendance 

1 2 3 4 

6b.5 Demonstrates dispositions essential for effective teaching (e.g., empathy, enthusiasm, resilience, 

and resourcefulness) in early childhood settings 

1 2 3 4 

6c: Engaging in continuous, collaborative learning to inform practice 

6c.1 Demonstrates introductory inquiry and self-motivation skills 1 2 3 4 

6c.2 Develops introductory collaborative learning skills across disciplines and in inclusive settings 1 2 3 4 



6c.3 Seeks appropriate professional development across disciplines 1 2 3 4 

6d: Integrating knowledgeable, reflective perspectives on early education 

6d.1 Demonstrates analysis and reflection on teaching practice 1 2 3 4 

6d.2 Uses data for decision making with children 1 2 3 4 

6e: Engaging in informed advocacy for children and the profession 

6e.1 Advocates for developmentally appropriate teaching practices 1 2 3 4 

6e.2 Advocates for issues affecting the lives of children 1 2 3 4 

6e.3 Demonstrates communication skills necessary for effective advocacy 1 2 3 4 



Teacher Essential Competencies Self-Assessment for Level 2: Skilled Professional 

 

Competency Skill/Knowledge Level 
Low………………………….High 

Standard 1: Promoting Child Development and Learning 

1a: Knowing and understanding young children’s characteristics and needs 

1a.3 Demonstrates comprehensive understanding of typical and atypical child development 1 2 3 4 

1a.4 Demonstrates comprehensive understanding of developmentally appropriate expectations and 

positive guidance techniques 

1 2 3 4 

1a.5 Communicates importance of responsive care to child’s development of identity and sense of self 1 2 3 4 

1b: Knowing and understanding the multiple influences on development and learning 

1b.2 Demonstrates understanding of influences of stress and trauma on pre-, peri-, and post-natal 

development 

1 2 3 4 

1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

1c.6 Engages in intentional practices that value diversity and demonstrates understanding that bias and 

discrimination impact development 

1 2 3 4 

1c.7 Designs and evaluates play-based environments that support exploration, growing independence, 

and self-regulation 

1 2 3 4 

1c.8 Implements and maintains classroom procedures and routines that support high expectations for 

learning 

1 2 3 4 

1c.9 Implements and maintains learning environments that promote positive social interaction, active 

engagement, and self-regulation  

1 2 3 4 

Standard 2: Building Family and Community Relationships 

2a: Knowing about and understanding diverse family and community characteristics 

2a.4 Adapts consistently to the expressed and/or observed needs of the family 1 2 3 4 

2b: Supporting and engaging families and communities through respectful, reciprocal relationships 

2b.3 Engages in two-way communication and consistently uses what is learned to adapt 1 2 3 4 

2c: Involving families and communities in their children’s development and learning 

2c.3 Coordinates with all who provide care and learning opportunities for each child, developing a 

community of support for children and families 

1 2 3 4 

2d: Advocates for consistent representation of diversity and children’s home culture within the group 

2d.3 Develops and integrates practices that reflect children’s home cultures, communities, languages, 

and experiences 

1 2 3 4 



2d.4 Connects families with community resources in response to observed and/or expressed goals or 

needs 

1 2 3 4 

 

Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 

3a: Understanding the goals, benefits, and uses of assessment 

3a.4 Uses assessment and evaluation results to adapt instruction 1 2 3 4 

3a.5 Designs curriculum, assessments, teaching, and intervention strategies that align with individual 

and program goals 

1 2 3 4 

 

 

3c: Knowing and using observation, documentation, and other appropriate assessment tools and approaches 

3c.4 Demonstrates a range of appropriate assessment and evaluation strategies (e.g., family interview, 

observation, documentation, assessment instrument) to support individual strengths, interests, and needs 

1 2 3 4 

3c.6 Develops and adapts instructional strategies based on assessment information 1 2 3 4 

3c.7 Implements authentic assessment based on observation of spontaneous play 1 2 3 4 

3c.8 Implements current educational, legal, and ethical guidelines when using assessment practices to 

support children’s individual strengths, interests, and needs (e.g., cultural, linguistic, ability diversity) 

1 2 3 4 

Standard 4: Using Developmentally Effective Approaches to Connect with Children and Families 

4a: Understanding positive relationships and supportive interactions as the foundation of their work with children 

4a.7 Develops, implements, and evaluates individualized plans, including IFSPs and IEPS, as a team 

leader with families and other professionals 

1 2 3 4 

4a.11 Demonstrates appropriate and effective supports for children and families transitioning into and 

out of programs or classrooms 

1 2 3 4 

4b: Knowing and understanding effective strategies and tools for early education 

4b.2 Describes a range of strategies and tools that can be adapted to meet the individual needs of each 

child 

1 2 3 4 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

4c.5 Seeks and uses additional resources and/or agencies outside the program/school when needed to 

effectively facilitate the learning and self-regulation of each child 

1 2 3 4 

Standard 5: Using Content Knowledge to Build Meaningful Curriculum 

5a: Understanding content knowledge and resources in academic disciplines 

5a.2 Explains the research basis supporting the big ideas and methods of inquiry for each relevant 

academic discipline 

1 2 3 4 

5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 



5b.2 Evaluates early childhood curricula in terms of their relationship to research and to state content 

and learning standards 

 

1 2 3 4 

5c: Using their own knowledge, appropriate early learning standards, and other resources to design, implement, and 

evaluate meaningful, challenging curricula for each child. 

5c.2 Uses the Iowa Early Learning Standards with information from ongoing child observations and 

assessments to plan, implement, and evaluate appropriate instruction that improves academic and 

developmental progress of all children (including those with IFSPs/IEPs) 

1 2 3 4 

Standard 6: Becoming a Professional 

6a: Identifying and involving oneself with the early childhood field 

6a.5 Uses professional resources to improve teaching 1 2 3 4 

6a.6 Demonstrates awareness of and implements early childhood program accreditation criteria 1 2 3 4 

6a.7 Collaborates with supervisors, mentors, and colleagues to enhance professional growth 1 2 3 4 

6a.8 Designs and implements a professional development plan based on student achievement, self, peer, 

and supervisory evaluation and recommended practices 

1 2 3 4 

6b: Knowing about and upholding ethical standards and other professional guidelines 

6b.6 Uses relevant professional guidelines (national, state, or local) and state standards for content and 

outcomes 

1 2 3 4 

6c: Engaging in continuous, collaborative learning to inform practice 

6c.4 Demonstrates inquiry and self-motivation in learning 1 2 3 4 

6c.5 Demonstrates collaborative learning across disciplines and in inclusive settings 1 2 3 4 

6d: Integrating knowledgeable, reflective perspectives on early education 

6d.3 Demonstrates the ability to self-analyze and reflect on teaching practices and use data for decision 

making 

1 2 3 4 

6e: Engaging in informed advocacy for children and the profession 

6e.4 Advocates for developmentally appropriate practice; demonstrates awareness of issues that affect 

the lives of children; demonstrates necessary communication skills 

1 2 3 4 



Teacher Essential Competencies Self-Assessment for Level 3: Mastery Professional 

 

Competency Skill/Knowledge Level 
Low………………………….High 

Standard 1: Promoting Child Development and Learning 

1a: Knowing and understanding young children’s characteristics and needs 

1a.6 Models reflective coaching practices that demonstrate comprehensive understanding of child 

development and positive guidance strategies 

1 2 3 4 

1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

1c.10 Models use of the environment as a key learning tool 1 2 3 4 

1c.11 Explains how the environment reflects the teacher’s intentionality and program philosophy 1 2 3 4 

1c.12 Demonstrates caregiving routines in a relaxed, reassuring, and individualized manner based on 

child’s developmental needs 

1 2 3 4 

Standard 2: Building Family and Community Relationships 

2a: Knowing about and understanding diverse family and community characteristics 

2a.5 Models relationship-based, individualized approaches to family involvement based on expressed 

and/or observed family and community characteristics 

1 2 3 4 

2b: Supporting and engaging families and communities through respectful, reciprocal relationships 

2b.4 Supports families as decision-makers through collaborations with families and communities, using 

multiple and diverse methods of communication 

1 2 3 4 

2b.5 Shares effective practices with families and staff through modeling, mentoring, and/or coaching 1 2 3 4 

2c: Involving families and communities in their children’s development and learning 

2c.4 Individualizes curriculum based on assessment data and collaboration with families, early care, 

health, and education teams, and communities 

1 2 3 4 

2c.5 Models family and community partnership strategies for others 1 2 3 4 

2d: Advocates for consistent representation of diversity and children’s home culture within the group 

2d.5 Models and supports other’s development by incorporating inclusive and culturally responsive 

practices 

1 2 3 4 

2d.6 Coordinates community resources in support of diverse families 1 2 3 4 

Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 

3a: Understanding the goals, benefits, and uses of assessment 

3a.6 Models appropriate assessment and evaluation practices for program improvement, as well as for 

teaching and learning 

1 2 3 4 



 

3b: Knowing about assessment partnerships with families and professional colleagues 

3b.3 Advocates for the educational, legal, and ethical criteria that support partnerships with families and 

other professionals with respect to assessment practices 

1 2 3 4 

3b.4 Models a broad range of communication and team building strategies in assessment practices with 

families and other professionals 

1 2 3 4 

3c: Knowing and using observation, documentation, and other appropriate assessment tools and approaches 

3c.9 Models competence in using assessment and evaluation strategies  (e.g., family interview, 

observation, documentation, assessment instrument) 

1 2 3 4 

3c.10 Models selection and use of appropriate tools and interpretation of assessment information to 

implement appropriate practice (e.g., make referrals, design interventions, develop and modify 

instructional strategies, curriculum, and IFSPs/IEPs) 

1 2 3 4 

3d: Understanding and practicing responsible assessment to promote outcomes for each child 

3d.2 Models responsible assessment and evaluation practices (e.g., cultural, linguistic, ability diversity) 1 2 3 4 

Standard 4: Using Developmentally Effective Approaches to Connect with Children and Families 

4a: Understanding positive relationships and supportive interactions as the foundation of their work with children 

4a.8 Models the implementation of primary caregiving strategies with children 1 2 3 4 

4a.9 Demonstrates leadership in promoting supportive interactions among children, families, and staff 1 2 3 4 

4a.12 Demonstrates extensive understanding of research and theories underlying effective practices that 

promote supportive interactions 

1 2 3 4 

4a.13 Models and mentors relationship building with culturally and linguistically diverse children and 

families 

1 2 3 4 

4b: Knowing and understanding effective strategies and tools for early education 

4b.3 Coaches others in appropriate, individualized strategies that are responsive to the assessed needs of 

each child. 

1 2 3 4 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

4c.6 Coaches others in the use of effective, integrative strategies to support children’s learning and 

development 

1 2 3 4 

4d: Reflecting on their own practice to promote positive outcomes for each child 

4d.2 Coaches others in self-reflection on teaching in order to plan appropriate adaptations in support of 

each child’s needs 

 

1 2 3 4 

Standard 5: Using Content Knowledge to Build Meaningful Curriculum 



5a: Understanding content knowledge and resources in academic disciplines 

5a.3 Coaches others in big ideas and methods of inquiry for each relevant academic discipline 

 

1 2 3 4 

5c: Using their own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate 

meaningful, challenging curricula for each child. 

5c.3 Integrates national, state, and local guidelines to effectively review, select, and analyze appropriate 

research-based curricula to meet the learning needs of each and every child 

1 2 3 4 

5c.4 Advocates for comprehensive, research-based curriculum that targets identified goals, incorporating 

adaptations to meet learning needs of each and every child 

1 2 3 4 

Standard 6: Becoming a Professional 

6a: Identifying and involving oneself with the early childhood field 

6a.9 Models the use of professional and technological resource to improve teaching of children (e.g., 

journals, research, webinars) 

1 2 3 4 

6a.10 Advocates for the importance of achieving early childhood program accreditation 1 2 3 4 

6a.11 Engages with supervisors and colleagues to enhance professional growth 1 2 3 4 

6b: Knowing about and upholding ethical standards and other professional guidelines 

6b.7 Models the relevant professional code of ethics for the early childhood profession, the educational 

setting, and state licensure requirements 

1 2 3 4 

6b.8 Integrates relevant professional guidelines (national, state, or local) and state standards for content 

and learner outcomes 

1 2 3 4 

6c: Engaging in continuous, collaborative learning to inform practice 

6c.6 Models inquiry skills and self-motivation in learning 1 2 3 4 

6d: Integrating knowledgeable, reflective perspectives on early education 

6d.4 Models the ability to analyze and reflect in own practice and teaching 1 2 3 4 

6e: Engaging in informed advocacy for children and the profession 

6e.5 Demonstrates leadership for developmentally appropriate practice, awareness of issues that affect 

the lives of children, and communication skills necessary for effective advocacy 

1 2 3 4 



 

 

Competencies and Assessment 

for Assistant Teaching Roles 
  



Competency Area 1: Promoting Child Development and Learning 

Students prepared in early childhood degree programs are grounded in a child development knowledge base. They use their 

understanding of young children’s characteristics and needs and of the multiple interacting influences on children’s development and 

learning to create environments that are healthy, respectful, supportive, and challenging for each child. 

 

This includes the following subtopics: 

 Knowing and understanding young children’s characteristics and needs 

 Knowing and understanding the multiple influences on development and learning 

 Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

  



 

ASSISTANT TEACHER COMPETENCIES 

Standard 1: Promoting Child Development and Learning 

1a:  Knowing and understanding young children’s characteristics and needs 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

1a.1  Recognizes concepts of typical and atypical child development X X X X         

1a.2  Recognizes general concepts of developmentally appropriate expectations and 

positive guidance techniques 
X X X X         

1a.3  Describes concepts of typical and atypical child development     X X X X     

1a.4  Describes general concepts of developmentally appropriate expectations and 

positive guidance techniques  
    X X X X     

1a.5  Demonstrates importance of their role in supporting play, activity, learning 

processes, and the child’s motivation to learn 
    X X X X     

1a.6  Demonstrates understanding of typical and atypical child development through 

their interactions with children and families 
        X X X X 

1a.7  Demonstrates understanding of developmentally appropriate expectations and 

positive guidance techniques through their interactions with children and families 
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 1: Promoting Child Development and Learning 

1b:  Knowing and understanding the multiple influences on development and learning 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

1b.1  Engages in a safe, secure, warm, loving relationship with each and every child  X X X X         

1b.2  Identifies multiple influences on development and learning     X X X X     

1b.3  Describes the multiple influences of environment and heredity on development 

and learning (e.g., nature and nurture) 
        X X X X 

ASSISTANT TEACHER COMPETENCIES 



Standard 1: Promoting Child Development and Learning 

1c:  Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

1c.1  Works cooperatively with the teacher to organize a learning environment 

designed to meet the health, safety, and individual learning needs of each and every 

child in the program while also maximizing opportunities for individual development 

and appropriate play 

X X X X         

1c.2  Demonstrates developing knowledge that bias and discrimination affect 

children’s development  
    X X X X     

1c.3  Demonstrates developing knowledge of appropriate nutrition, feeding, physical 

activity, and self-help strategies for each child  
    X X X X     

1c.4  Assists in developing and maintaining a classroom environment that reflects 

knowledge of state regulations and recommended practice standards 
        X X X X 

1c.5  Assists in providing and supporting a respectful learning environment that 

promotes challenging play, spontaneous activity, and guided investigations 
        X X X X 

1c.6  Implements developmentally appropriate nutrition, feeding, physical activity, 

and self-help strategies for each child 
        X X X X 



  



Competency Area 2: Building Family and Community Relationships 

Students prepared in early childhood degree programs understand that successful early childhood education depends upon partnerships 

with children’s families and communities. They know about, understand, and value the importance and complex characteristics of 

children’s families and communities. They use this understanding to create respectful, reciprocal relationships that support and 

empower families and to involve all families in their children’s development and learning. 

 

This competency area includes the following subtopics: 

 Knowing about and understanding diverse family and community characteristics 

 Supporting and engaging families and communities through respectful reciprocal relationships 

 Involving families and communities in their children’s development and learning 

 Advocates for consistent representative of diversity and children’s home culture within the group 

 

  



ASSISTANT TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2a:  Knowing about and understanding diverse family and community characteristics 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2a.1  Demonstrates respect for family and community diversity X X X X         

2a.2  Identifies and responds to specific differences between individual families’ 

expressed and/or observed needs 
    X X X X     

2a.3  Describes the impact of individual family’s expressed and/or observed needs on 

the child’s development and learning 
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2b:  Supporting and engaging families and communities through respectful, reciprocal relationships 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2b.1  Demonstrates respect for families through regular communication X X X X         

2b.2  Builds positive, welcoming relationships with families     X X X X     

2b.3  Uses information to build supportive, reciprocal relationships          X X X X 

2b.4  Communicates with families to provide information and solicit feedback (e.g., 

daily routines, upcoming events, resource sharing) 
        X X X X 

  



ASSISTANT TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2c:  Involving families and communities in their children’s development and learning 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2c.1  Recognizes the value of family and community involvement for each and every 

child’s learning and development 
X X X X         

2c.2  Demonstrates openness to family and community input into each child’s 

learning opportunities 
    X X X X     

2c.3  Assists in providing activities, materials, and learning aids for each child’s use  

at home and in the community 
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 2:  Building Family and Community Relationships 

2d:  Advocates for consistent representation of diversity and children’s home culture within the group 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

2d.1  Recognizes and demonstrates a positive attitude toward diversity within his/her 

setting 
X X X X         

2d.2  Advocates for each and every child’s home and cultural diversity to be 

recognized within the group 
    X X X X     

 

  



Competency Area 3: Observing, Documenting, and Assessing to Support Children and Families 

Students prepared in early childhood degree programs understand that child observation, documentation, and other forms of 

assessment are central to the practice of all early childhood professionals. They know about and understand the goals, benefits, and 

uses of assessment. They know about and use systematic observations, documentation, and other effective assessment strategies in a 

responsible way, in partnership with families and other professionals, to positively influence the development of every child. 

 
 This includes the following subtopic areas: 

 Understanding the goals, benefits, and uses of assessment 

 Knowing about assessment partnerships with families and with professional colleagues 

 Knowing about and using observation, documentation, and other appropriate assessment tools and approaches 

 Understanding and practicing responsible assessment to promote positive outcomes for each child 
  



ASSISTANT TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3a:  Understanding the goals, benefits, and uses of assessment 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3a.1  Demonstrates awareness of the needs and benefits of assessment X X X X         

3a.2  Contributes to discussions regarding interpretation and use of assessment data     X X X X     

3a.3  Demonstrates developing knowledge of the relationship between goals for 

assessment and evaluation and for teaching and learning 
        X X X X 

3a.4  Recognizes alignment among individual and program goals, curriculum, 

teaching, intervention strategies, and assessments, including those related to special 

services (e.g., IFSPs/IEPs)  

        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3b:  Knowing about assessment partnerships with families and with professional colleagues 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3b.1  Demonstrates awareness that families and other professionals contribute to the 

assessment process 
X X X X         

3b.2  Shares anecdotal data from family members and professional colleagues that 

can be relevant to assessment 
    X X X X     

 

 

 

 

 

 

 



ASSISTANT TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3c:  Knowing about and using observation, documentation, and other appropriate assessment tools and approaches 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3c.1  Recognizes a variety of assessment tools X X X X         

3c.2  Assists team members with collecting assessment data     X X X X     

3c.3  Collects assessment data independently         X X X X 

3c.4  Participates with the teaching team in providing and summarizing assessment 

data 
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 3:  Observing, Documenting, and Assessing to Support Young Children and Families 

3d:  Understanding and practicing responsible assessment to promote positive outcomes for each child 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

3d.1  Demonstrates respect for confidentiality of child and family assessment data X X X X         

3d.2  Demonstrates accuracy in data collection     X X X X     

3d.3  Demonstrates developing ability to apply assessment and evaluation practices 

appropriately when working with individual children  
        X X X X 

 

 

 

 

  



Competency Area 4: Using Developmentally Effective Approaches to Connect with Children and Families 

Students prepared in early childhood degree programs understand that teaching and learning with young children is a complex 

enterprise, and its details vary depending on children’s ages, characteristics, and the settings within which teaching and learning occur. 

They understand and use positive relationships and supportive interactions as the foundation for their work with young children and 

families. Students know, understand, and use a wide array of developmentally appropriate approaches, instructional strategies, and 

tools to connect with children and families and positively influence each child’s development and learning. 

 
 This includes the following subtopic areas: 

 Understanding positive relationships and supportive interactions as the foundation of their work with children 

 Knowing and understanding effective strategies and tools for early education 

 Using a broad repertoire of developmentally appropriate teaching/learning approaches 

 Reflecting on your own practice to promote positive outcomes for each child 

 

 

 

 

 

 

  



ASSISTANT TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4a:  Understanding positive relationships and supportive interactions as the foundation of their work with children 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 
Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4a.1  Demonstrates positive professional relationships and supportive interactions 

with children, families, and staff 
X X X X         

4a.2  Supports the activities of other adults in the classroom X X X X         

4a.3  Supports the implementation of individualized plans as a team member  X X X X         

4a.4  Demonstrates flexibility in working with a variety of age ranges, temperaments, 

and ability levels in relation to each and every child 
X X X X         

4a.5  Demonstrates ability to respond appropriately to behavioral cues (e.g., stops 

feeding a baby who turns head away) 
X X X X         

4a.6  Demonstrates positive primary caregiving skills with children     X X X X     

4a.7  Implements individualized plans with family members and other professionals 

as a team member  
    X X X X     

4a.8  Demonstrates positive professional relationships and supportive interactions, 

both intracultural and intercultural, with children, families, and staff 

 

        X X X X 

4a.9  Anticipates and supports the activities of other adults in the classroom 

 
        X X X X 

  



ASSISTANT TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4b:  Knowing and understanding effective strategies and tools for early education 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4b.1  Recognizes developmentally appropriate practices that support the learning and 

development of each child 
X X X X         

4b.2  Identifies a range of strategies and tools that can be adapted to meet individual 

needs of each child 
    X X X X     

4b.3  Explains developmentally appropriate practices that support each child’s 

learning and development  
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4c.1  Demonstrates respectful, responsive, and reciprocal strategies in care and 

teaching 
X X X X         

4c.2  Demonstrates a range of effective care and teaching approaches, including 

technology and play, to support each and every child’s development and learning 
    X X X X     

4c.3  Uses strategies appropriate for individual, small group, and large group settings 

in order to engage each child and promote learning and development  
      X X     

4c.4  Observes and adapts to the verbal and nonverbal communication cues of each 

child 
X X X X         

4c.5  Uses effective guidance and group management strategies so each child is 

engaged in meaningful learning throughout the day and wait time and transitions are 

minimized  

        X X X X 

  



ASSISTANT TEACHER COMPETENCIES 

Standard 4:  Using Developmentally Effective Approaches to Connect with Children and Families 

4d:  Reflecting on their own practice to promote positive outcomes for each child 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

4d.1  Participates in self-reflection, with teacher feedback, in order to adapt 

instruction and implement more intentional practices to meet each child’s needs 
X X X X         

4d.2  Engages in self-reflection, in partnership with the teacher, in order to adapt 

instruction and implement more intentional practices to meet each child’s needs 
        X X X X 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  



Competency Area 5: Using Content Knowledge to Build Meaningful Curriculum 

Students prepared in early childhood degree programs use their knowledge of academic disciplines to design, implement, and evaluate 

experiences that promote positive development and learning for each and every young child. Students understand the importance of 

developmental domains and academic (or content) disciplines in an early childhood curriculum. They know the essential concepts, 

inquiry tools, and structure of content areas, including academic subjects, and can identify resources to deepen their understanding. 

Students use their own knowledge and other resources to design, implement, and evaluate meaningful, challenging curricula that 

promote comprehensive developmental and learning outcomes for every young child. 

 

 This includes the following subtopic areas: 

 Understanding content knowledge and resources in academic disciplines 

 Knowing and using central concepts, inquiry tools, and structures of content areas or academic disciplines 

 Using your own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate 
meaningful, challenging curricula for each child 
  



ASSISTANT TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5a:  Understanding content knowledge and resources in academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5a.1  Recognizes the big ideas and methods of inquiry for each relevant academic 

discipline  
X X X X         

5a.2  Identifies the research basis supporting the big ideas and methods of inquiry for 

each relevant academic discipline 
    X X X X     

5a.3  Explains the big ideas and methods of inquiry for each relevant academic 

discipline   
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5b:  Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5b.1.1  Assists with implementation of appropriate, research-based curricula to 

support children's development along the teaching- learning paths in the Infant-

Toddler Iowa Early Learning Standards: 
                  1. Physical Well-Being and Motor Development  

                      1.1 Healthy and Safe Living  

                      1.2 Large Motor Development  
                      1.3 Small Motor Development  

2. Approaches to Learning  

      2.1 Curiosity and Initiative  
      2.2 Engagement and Persistence  

      2.3 Reasoning and Problem Solving  

       2.4Play and Senses 
3. Social and Emotional Development  

      3.1 Self  

      3.2 Self-Regulation  
      3.3 Relationships with Adults  

X  X           



      3.4 Relationships with Children  

4. Communication, Language, and Literacy  
     4.1 Language Understanding and Use  

     4.2 Early Literacy  

     4.3 Early Writing  
5. Mathematics and Science  

     5.1 Comparison and Number  

     5.2 Patterns  
     5.3 Shapes and Spatial Relationships  

     5.4 Scientific Reasoning  

6. Creative Arts  
     6.1 Art  

     6.2 Music, Rhythm, and Movement  

     6.3 Dramatic Play  
7. Social Studies 

     7.1 Awareness of Family and Community 

     7.2 Awareness of Culture 
     7.3 Exploration of the Environment 

ASSISTANT TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5b:  Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5b.1.2  Assists with implementation of appropriate, research-based curricula to 

support children’s learning along the teaching- learning paths in each set of content 

area standards and benchmarks in the Preschool Iowa Early Learning Standards 
           8. Physical Well-Being and Motor Development  

                 8.1 Healthy and Safe Living  

                 8.2 Large Motor Development  

                 8.3 Small Motor Development  

           9. Approaches to Learning  

                 9.1 Curiosity and Initiative  

                 9.2 Engagement and Persistence  

                 9.3 Reasoning and Problem Solving  
                 9.4 Play and Sense 

          10. Social and Emotional Development  

                10.1 Self  

                10.2 Self-Regulation  

                10.3 Relationships with Adults  

                10.4 Relationships with Children  

          11. Communication, Language, and Literacy  
                 11.1 Language Understanding and Use  

                 11.2 Early Literacy  

  
 

X 
         



                 11.3 Early Writing  

          12. Mathematics and Science  

                 12.1 Comparison and Number  

                 12.2 Patterns  

                 12.3 Shapes and Spatial Relationships  

                 12.4 Scientific Reasoning  
                 12.5 Scientific Investigation and Problem Solving  

                 12.6 Measurement  

13. Creative Arts  

                 13.1 Art  

                 13.2 Music, Rhythm, and Movement  

                 13.3 Dramatic Play  
           14. Social Studies 
                  14.1 Awareness of Family and Community 

                  14.2 Awareness of Culture 

                  14.3 Awareness of the Relationships between People and the Environment in which They Live 

                 14.4 Awareness of Past 

           

ASSISTANT TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5b:  Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5b.1.3  Assists with implementation of appropriate, research-based curricula that 

facilitate children’s learning along the teaching-learning paths in each content area of 

the Iowa Core Curriculum 

   X         

5b.2  Participates as a team member in the evaluation of early childhood curricula in 

terms of their relationship to research and to state content and learning standards 
    X X X X     

 

 

 

 

 

 

 

 

 



ASSISTANT TEACHER COMPETENCIES 

Standard 5:  Using Content Knowledge to Build Meaningful Curriculum 

5c:  Using their own knowledge, appropriate early learning standards, and other resources to design, implement, 

and evaluate meaningful, challenging curricula for each child  
 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

5c.1  Demonstrates initial use of ongoing observation, documentation, and reflection 

to plan, implement, evaluate, and adapt research-based curricula to meet the needs of 

each child (e.g., children with IFSP/IEPs) 

X X X X         

5c.2  Begins to use the Iowa Early Learning Standards together with information 

from ongoing child observations and assessments to organize, implement, and 

evaluate appropriate instruction that improves academic and developmental progress 

of all children (e.g., children with IFSPs/IEPs)  

    X X X X     

 

 

  



Competency Area 6: Becoming a Professional 

Students prepared in early childhood degree programs identify and conduct themselves as members of the early childhood profession. 

They know and use ethical guidelines and other professional standards related to early childhood practice. They are continuous, 

collaborative learners who demonstrate knowledgeable, reflective, and critical perspectives on their work, making informed decisions 

that integrate knowledge from a variety of sources. They are informed advocates for sound educational practices and policies. 

 
 This includes the following subtopic areas: 

 Identifying and involving oneself with the early childhood field 

 Knowing about and upholding ethical standards and other professional guidelines 

 Engaging in continuous, collaborative learning to inform practice 

 Integrating knowledgeable, reflective, and perspectives on early education 

 Engaging in informed advocacy for children and the profession 

  



   ASSISTANT TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6a:  Identifying and involving oneself with the early childhood field 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6a.1  Demonstrates awareness of the availability of professional resources (e.g., 

journals, professional organizations, recommended practices) 
X X X X         

6a.2  Demonstrates awareness of program standards and assists with their 

implementations when directed by the teacher  
X X X X         

6a.3  Participates in professional development opportunities X X X X         

6a.4  Seeks professional resources for working with children     X X X X     

6a.5  Communicates professional development needs and participates in professional 

development opportunities specific to their work with children 
    X X X X     

6a.6  Uses available professional and technological resources as directed by the 

teacher (e.g., journals, research, webinars) 
        X X X X 

6a.7  Develops an individual professional development plan and participates in 

professional development opportunities that are aligned with role expectations  
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6b:  Knowing about and upholding ethical standards and other professional guidelines 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6b.1  Complies with relevant laws pertaining to child abuse, rights of children with 

disabilities, and school attendance 
X X X X         

6b.2  Complies with the early childhood profession’s professional code of ethics, 

including maintaining confidentiality and demonstrating sensitivity and respect for 

children, families, and colleagues 

X X X X         



6b.3  Demonstrates awareness of relevant professional guidelines (national, state, or 

local) and state standards for content and outcomes      X X X X     

6b.4  Complies with relevant professional guidelines (national, state, or local) and 

state standards for content and outcomes 
        X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6c:  Engaging in continuous, collaborative learning to inform practice 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6c.1  Coordinates with colleagues to work effectively with each and every child X X X X         

6c.2  Demonstrates awareness of the importance of life-long learning across 

disciplines and in inclusive settings 
    X X X X     

6c.3  Demonstrates inquiry, self-motivation, and collaboration         X X X X 

ASSISTANT TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6d:  Integrating knowledgeable, reflective, and perspectives on early education 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6d.1  Demonstrates awareness of issues that impact the teaching of children X X X X         

6d.2  Communicates with colleagues regarding issues related to working with 

children 
    X X X X     

6d.3  Advocates on behalf of children in early childhood education settings     X X X X     

6d.4  Describes critical issues in early childhood education as they relate to the 

teaching of children across settings 
        X X X X 

 

 

 

 



ASSISTANT TEACHER COMPETENCIES 

Standard 6:  Becoming a Professional 

6e:  Engaging in informed advocacy for children and the profession 

 

I = Infant; T = Toddler; P = Preschool; K = Kindergarten 

 

Level 1 

Progressing 

Level 2 

Skilled  

Level 3 

Mastery Level  

I T P K I T P K I T P K 

6e.1  Develops communication skills necessary for advocacy in all settings      X X X X     

6e.2  Advocates for developmentally appropriate practices and other issues that affect 

the health and well-being of children 
        X X X X 

 

 

  



Teacher Assistant Essential Competencies Self-Assessment for  

Level 1: Progressing Professional 

Competency Skill/Knowledge Level 
Low………………………….High 

Standard 1: Promoting Child Development and Learning 

1a: Knowing and understanding young children’s characteristics and needs 

1a.1 Recognizes concepts of typical and atypical child development 1 2 3 4 

1a.2 Recognizes general concepts of developmentally appropriate expectations and positive 

guidance techniques 

1 2 3 4 

1b: Knowing and understanding the multiple influences on development and learning 

1b.1 Engages in a safe, secure, warm, loving relationship with each and every child 1 2 3 4 

1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

1c.1 Works cooperatively with the teacher to organize a learning environment designed to 

meet the health, safety, and individual learning needs of each and every child in the program 

while also maximizing opportunities for individual development and appropriate play 

1 2 3 4 

Standard 2: Building Family and Community Relationships 

2a: Knowing about and understanding diverse family and community characteristics 

2a.1 Demonstrates respect for family and community diversity 1 2 3 4 

2b: Supporting and engaging families and communities through respectful, reciprocal relationships 

2b.1 Demonstrates respect for families through regular communication 1 2 3 4 

2c: Involving families and communities in their children’s development and learning 

2c.1 Recognizes the value of family and community involvement for each and every child’s 

learning and development 

1 2 3 4 

2d: Advocates for consistent representation of diversity and children’s home culture within the group 

2d.1 Recognizes and demonstrates a positive attitude toward diversity within his/her setting 1 2 3 4 

Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 

3a: Understanding the goals, benefits, and uses of assessment 

3a.1 Demonstrates awareness of the needs and benefits of assessment 1 2 3 4 

3b: Knowing about assessment partnerships with families and professional colleagues 

3b.1 Demonstrates awareness that families and other professionals contribute to the assessment 

process 

1 2 3 4 

3c: Knowing and using observation, documentation, and other appropriate assessment tools and approaches 

3c.1 Recognizes a variety of assessment tools 1 2 3 4 



3d: Understanding and practicing responsible assessment to promote outcomes for each child 

3d.1 Demonstrates respect for confidentiality of child and family assessment data 1 2 3 4 

Standard 4: Using Developmentally Effective Approaches to Connect with Children and Families 

4a: Understanding positive relationships and supportive interactions as the foundation of their work with children 

4a.1 Demonstrates positive professional relationships and supportive interactions with 

children, families, and staff 

1 2 3 4 

4a.2 Supports the activities of other adults in the classroom 1 2 3 4 

4a.3 Supports the implementation of individualized plans as a team member 1 2 3 4 

4a.4 Demonstrates flexibility in working with a variety of age ranges, temperaments, and 

ability levels in relation to each and every child) 

1 2 3 4 

4a.5 Demonstrates ability to respond appropriately to behavioral cues (e.g., stops feeding baby 

who turns head away) 

1 2 3 4 

4b: Knowing and understanding effective strategies and tools for early education 

4b.1 Recognizes developmentally appropriate practices that support the learning and 

development of each child 

1 2 3 4 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

4c.1 Demonstrates respectful, responsive, and reciprocal strategies in care and teaching 1 2 3 4 

4c.4 Observes and adapts to the verbal and nonverbal communication cues of each child 1 2 3 4 

4d: Reflecting on their own practice to promote positive outcomes for each child 

4d.1 Participates in self-reflection, with teacher feedback, in order to adapt instruction and 

implement more intentional practices to meet each child’s needs 

1 2 3 4 

Standard 5: Using Content Knowledge to Build Meaningful Curriculum 

5a: Understanding content knowledge and resources in academic disciplines 

5a.1 Recognizes the big ideas and methods of inquiry for each relevant academic discipline 1 2 3 4 

5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

5b.1.1 Assists with implementation of appropriate, research-based curricula to support 

children’s development along the teaching-learning paths in the Infant-Toddler Iowa Early 

Learning Standards 

1 2 3 4 

5b.1.2 Assists with implementation of appropriate, research-based curricula to support 

children’s learning along the teaching-learning paths in each set of content area standards and 

benchmarks in the Preschool Iowa Early Learning Standards 

1 2 3 4 

5b.1.3 Assists with implementation of appropriate, research-based curricula that facilitate 

children’s learning along the teaching-learning paths in each content are of the Iowa Core 

1 2 3 4 



Curriculum 

 

5c: Using their own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate 

meaningful, challenging curricula for each child. 

5c.1 Demonstrates initial use of ongoing observation, documentation, and reflection to plan, 

implement, evaluate, and adapt research-based curricula to meet the needs of each child (e.g., 

children with IFSPs/IEPs) 

1 2 3 4 

Standard 6: Becoming a Professional 

6a: Identifying and involving oneself with the early childhood field 

6a.1 Demonstrates awareness of the availability of professional resources (e.g., journals, 

professional organizations, recommended practices) 

1 2 3 4 

6a.2 Demonstrates awareness of program standards and assists with their implementations 

when directed by the teacher 

1 2 3 4 

6a.3 Participates in professional development opportunities 1 2 3 4 

6b: Knowing about and upholding ethical standards and other professional guidelines 

6b.1 Complies with relevant laws pertaining to child abuse, rights of children with disabilities, 

and school attendance 

1 2 3 4 

6b.2 Complies with the early childhood profession’s professional code of ethics, including 

maintaining confidentiality and demonstrating sensitivity and respect for children, families, 

and colleagues 

1 2 3 4 

6c: Engaging in continuous, collaborative learning to inform practice 

6c.1 Coordinates with colleagues to work effectively with each and every child 1 2 3 4 

6d: Integrating knowledgeable, reflective, perspectives on early education 

6d.1 Demonstrates awareness of issues that impact the teaching of children 1 2 3 4 



Teacher Assistant Essential Competencies Self-Assessment for  

Level 2: Skilled Professional 

Competency Skill/Knowledge Level 
Low………………………….High 

Standard 1: Promoting Child Development and Learning 

1a: Knowing and understanding young children’s characteristics and needs 

1a.3 Describes concepts of typical and atypical development 1 2 3 4 

1a.4 Describes general concepts of developmentally appropriate expectations and positive guidance 

techniques 

1 2 3 4 

1a.5 Demonstrates importance of their role in supporting play, activity, learning processes, and the 

child’s motivation to learn 

1 2 3 4 

1b: Knowing and understanding the multiple influences on development and learning 

1b.2 Identifies multiple influences on development and learning 1 2 3 4 

1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

1c.2 Demonstrates developing knowledge that bias and discrimination affect children’s development 1 2 3 4 

1c.3 Demonstrates developing knowledge of appropriate nutrition, feeding, physical activity, and self-

help strategies for each child 

1 2 3 4 

Standard 2: Building Family and Community Relationships 

2a: Knowing about and understanding diverse family and community characteristics 

2a.2 identifies and responds to specific differences between individual families’ expressed and/or 

observed needs 

1 2 3 4 

2b: Supporting and engaging families and communities through respectful, reciprocal relationships 

2b.2 Builds positive, welcoming relationships with families 1 2 3 4 

2c: Involving families and communities in their children’s development and learning 

2c.2 Demonstrates openness to family and community input into each child’s learning opportunities 1 2 3 4 

2d: Advocates for consistent representation of diversity and children’s home culture within the group 

2d.2 Advocates for each and every child’s home and cultural diversity to be recognized within the 

group 

1 2 3 4 

Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 

3a: Understanding the goals, benefits, and uses of assessment 

3a.2 Contributes to discussions regarding interpretation and use of assessment data 1 2 3 4 

3b: Knowing about assessment partnerships with families and professional colleagues 

3b.2 Shares anecdotal data from family members and professional colleagues that can be relevant to 1 2 3 4 



assessment 

3c: Knowing and using observation, documentation, and other appropriate assessment tools and approaches 

3c.2 Assists team members with collecting assessment data 1 2 3 4 

3d: Understanding and practicing responsible assessment to promote outcomes for each child 

3d.2 Demonstrates accuracy in data collection 1 2 3 4 

Standard 4: Using Developmentally Effective Approaches to Connect with Children and Families 

4a: Understanding positive relationships and supportive interactions as the foundation of their work with children 

4a.6 Demonstrates positive primary caregiving skills with children 1 2 3 4 

4a.7 Implements individualized plans with family members and other professionals as a team member 1 2 3 4 

4b: Knowing and understanding effective strategies and tools for early education 

4b.2 Identifies a range a strategies and tools that can be adapted to meet individual needs of each child 1 2 3 4 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

4c.2 Demonstrates a range of effective care and teaching approaches, including technology and play, to 

support each and every child’s development and learning 

1 2 3 4 

4c.3 Uses strategies appropriate for individual, small group, and large group settings in order to engage 

each child to promote learning and development 

1 2 3 4 

Standard 5: Using Content Knowledge to Build Meaningful Curriculum 

5a: Understanding content knowledge and resources in academic disciplines 

5a.2 Identifies the research basis supporting the bid ideas and methods of inquiry for each relevant 

academic discipline 

1 2 3 4 

5b: Knowing and using the central concepts, inquiry tools, and structures of content areas or academic disciplines 

5b.2 Participates as a team member in the evaluation of early childhood curricula in terms of their 

relationship to research and to state content and learning standards 

1 2 3 4 

5c: Using their own knowledge, appropriate early learning standards, and other resources to design, implement, and evaluate 

meaningful, challenging curricula for each child. 

5c.2 Begins to use the Iowa Early Learning Standards together with information from ongoing child 

observations and assessments to organize, implement, and evaluate appropriate instruction that 

improves academic and developmental progress of all children (e.g., children with IFSPs/IEPs) 

1 2 3 4 

Standard 6: Becoming a Professional 

6a: Identifying and involving oneself with the early childhood field 

6a.4 Seeks professional resources for working with children 

 

1 2 3 4 



6a.5 Communicates professional development needs and participates in professional development 

opportunities specific to their work with children 

1 2 3 4 

6b: Knowing about and upholding ethical standards and other professional guidelines 

6b.3 Demonstrates awareness of relevant professional guidelines (national, state, or local) and state 

standards for content and outcomes 

1 2 3 4 

6c: Engaging in continuous, collaborative learning to inform practice 

6c.2 Demonstrates awareness of the importance of life-long learning across disciplines and in inclusive 

settings 

1 2 3 4 

6d: Integrating knowledgeable, reflective, perspectives on early education 

6d.2 Communicates with colleagues regarding issues relates to working with children 1 2 3 4 

6d.3 Advocates on behalf of children in early childhood settings 1 2 3 4 

6e: Engaging in informed advocacy for children and the profession 

6e.2 Develops communication skills necessary for advocacy in all settings 1 2 3 4 



Teacher Assistant Essential Competencies Self-Assessment for  

Level 3: Mastery Professional 

Competency Skill/Knowledge Level 
Low………………………….High 

Standard 1: Promoting Child Development and Learning 

1a: Knowing and understanding young children’s characteristics and needs 

1a.6 Demonstrates understanding of typical and atypical child development through their interactions 

with children and families 

1 2 3 4 

1a.7 Demonstrates understanding of developmentally appropriate expectations and positive guidance 

techniques through their interaction with children and families 

1 2 3 4 

1b: Knowing and understanding the multiple influences on development and learning 

1b.3 Describes the multiple influences of environment and heredity on development and learning (e.g., 

nature and nurture) 

1 2 3 4 

1c: Using developmental knowledge to create healthy, respectful, supportive, and challenging learning environments 

1c.4 Assists in developing and maintaining a classroom environment that reflects knowledge of state 

regulations and recommended practice standards 

1 2 3 4 

1c.5 Assists in providing and supporting a respectful learning environment that promotes challenging 

play, spontaneous play, and guided investigations 

1 2 3 4 

1c.6 Implements developmentally appropriate nutrition, feeding, physical activity, and self-help 

strategies for each child 

1 2 3 4 

Standard 2: Building Family and Community Relationships 

2a: Knowing about and understanding diverse family and community characteristics 

2a.3 Describes the impact of individual family’s expressed and/or observed needs on the child’s 

development and learning 

1 2 3 4 

2b: Supporting and engaging families and communities through respectful, reciprocal relationships 

2b.3 Uses information to build supportive, reciprocal relationships 1 2 3 4 

2b.4 Communicates with families to provide information and solicit feedback (e.g., daily routines, 

upcoming events, resource sharing) 

 

1 2 3 4 

2c: Involving families and communities in their children’s development and learning 

2c.3 Assists in providing activities, materials, and learning aids for each child’s use at home and in the 

community 

 

1 2 3 4 



Standard 3: Observing, Documenting, and Assessing to Support Young Children and Families 

3a: Understanding the goals, benefits, and uses of assessment 

3a.3 Demonstrates developing knowledge of the relationship between goals for assessment and 

evaluation and for teaching and learning 

1 2 3 4 

3a.4 Recognizes alignment among individual and program goals, curriculum, teaching, intervention 

strategies, and assessments, including those related to special services (e.g., IFSPs/IEPs) 

1 2 3 4 

3c: Knowing and using observation, documentation, and other appropriate assessment tools and approaches 

3c.3 Collects assessment data independently 1 2 3 4 

3c.4 Participates with the teaching team in providing and summarizing assessment data 1 2 3 4 

3d: Understanding and practicing responsible assessment to promote outcomes for each child 

3d.3 Demonstrates developing ability to apply assessment and evaluation practices appropriately when 

working with individual children 

1 2 3 4 

Standard 4: Using Developmentally Effective Approaches to Connect with Children and Families 

4a: Understanding positive relationships and supportive interactions as the foundation of their work with children 

4a.9 Demonstrates positive professional relationships and supportive interactions, both intracultural and 

intercultural, with children, families, and staff 

1 2 3 4 

4a.10 Anticipates and supports the activities of other adults in the classroom 1 2 3 4 

4b: Knowing and understanding effective strategies and tools for early education 

4b.3 Explains developmentally appropriate practices that support each child’s learning and development 1 2 3 4 

4c: Using a broad repertoire of developmentally appropriate teaching/learning approaches 

4c.5 Uses effective guidance and group management strategies so each child is engaged in meaningful 

learning throughout the day and wait time and transitions are minimized 

1 2 3 4 

4d: Reflecting on their own practice to promote positive outcomes for each child 

4d.2 Engages in self-reflection, in partnership with the teacher, in order to adapt instruction and 

implement more intentional practices to meet each child’s needs 

1 2 3 4 

Standard 5: Using Content Knowledge to Build Meaningful Curriculum 

5a: Understanding content knowledge and resources in academic disciplines 

5a.3 Explains the big ideas and methods of inquiry for each relevant academic discipline 1 2 3 4 

Standard 6: Becoming a Professional 

6a: Identifying and involving oneself with the early childhood field 

6a.6 Uses available professional and technological resources as directed by the teacher (e.g., journals, 

research, webinars) 

1 2 3 4 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

6a.7 Develops an individual professional development plan and participates in professional development 

opportunities that are aligned with role expectations 

1 2 3 4 

6b: Knowing about and upholding ethical standards and other professional guidelines 

6b.4 Complies with relevant professional guidelines (national, state, or local) and state standards for 

content and outcomes 

1 2 3 4 

6c: Engaging in continuous, collaborative learning to inform practice 

6c.3 Demonstrates inquiry, self-motivation, and collaboration 1 2 3 4 

6d: Integrating knowledgeable, reflective, perspectives on early education 

6d.4 Describes critical issues in early childhood education as they relate to the teaching of children 

across settings 

1 2 3 4 

6e: Engaging in informed advocacy for children and the profession 

6e.2 Advocates for developmentally appropriate practices and other issues that affect the health and 

well-being of children 

1 2 3 4 



 

 
Professional Development Plan 



Introduction 
  
What Is Professional Development? 
Professional development refers to skills and knowledge gained for both personal development and career advancement.  Professional development 
occurs in a variety of settings and formats, ranging from online semester-long college courses to community-based conferences and center-based 
informal workshops (Buysse, V., Rous, B., & Winton, P. 2008).   
 
Why Is Professional Development Important? 
Children who are nurtured and taught by sensitive and well-trained teachers and caregivers are more likely to progress toward academic and 
developmental goals and are more ready to enter kindergarten.  Undoubtedly, the quality of children’s experiences depends on the knowledge, skills 
and experience of the people who work with them.  As your professional interests and the demands of the early childhood field change, it is important 
to evaluate and expand your skills and knowledge.  This document can help you to prepare and carry out a personalized professional development plan 
to guide your career development.  
 
What Is an Individual Professional Development Plan? 
An individual professional development plan (IDPD) is a record of your past professional development and a plan for your future professional 
development.  It can also be a tool for administrators to use with staff to support their professional development efforts.  It is our hope that this guide 
will help you: 

1. Assess your current interests, knowledge and skills. 
2. Recognize and build on strengths and prioritize specific areas for growth. 
3. Clarify strategies and identify resources to support your plan of action. 
4. Reflect on your progress and professional growth. 

 
The investment that you make in your professional development will be most beneficial when you know what you want and need to learn.  Each 
individual’s combination of knowledge, skills and experience vary greatly and no single plan will work for everyone.  It is important that you create your 
Professional Development Plan based on your own interests and needs.  Additionally, you can work through this document in its entirety or you can 
choose the pieces that would best support your professional growth.  
 
Creating a professional development plan is a reflective process and the more time you spend with it, the more meaningful it will be.  For this reason, we 
recommend that you break the process down into steps rather than trying to complete your entire plan in one sitting.  Working through all or parts of it 
with a supervisor, mentor or co-worker may also help you to reflect and strategize. 
 
A Career in Early Childhood 
A career in early childhood is an opportunity to shape lives and the future of your community.  The things that children learn and experience in their 
early years remain with them throughout their life.  When thinking about your professional development, keep in mind the requirements of your current 
job, your professional interests, and where you would like to see yourself in the future.  Below is the career pathway for teaching roles in preschool, 
center child care programs, and child development homes. 



 

 

Stages of 

Education 

Pre-service Iowa Teaching Roles Foundational 

Knowledge
1
 

Stage 1 Stage 2 Stage 3 Stage 4 Stage 5
2
 Stage 6 Stage 7 

Career  

Options 

Everyone3 1.Child Care 

Associate 
2.Preschool 

Associate 

3.CD Home 
Assistant 

4.Family, 

Friend, and 
Neighbor Care 

 

1.Child Care 

Associate 
2.Preschool 

Associate 

3.CD Home 
Assistant 

4.Family, Friend, 

and Neighbor 
Care 

1.Child Care 

Associate 
2.Preschool 

Associate 

3.CD Home 
Assistant 

4.Family, 

Friend, and 
Neighbor Care 

 

1.Child Care 

Teacher, 
Assistant, or 

Associate 

2.Preschool 
Teacher, 

Assistant, or 

Associate 
3.CD Home 

Assistant 

4.Family, 
Friend, and 

Neighbor 

Care  
5.Head Start 

Assistant 

6.SWVPP 
Assistant 

7.Shared 

Visions 
Assistant 

8.NAEYC 

Accredited 
Preschool or 

Center  

Assistant 
9.Para-

Educator 

1.Child 

Care 
Teacher, 

Assistant, 

or 
Associate 

2.Preschool 

Teacher, 
Assistant, 

or 

Associate 
3.CD Home 

Teacher or 

Assistant 
4.Head 

Start 

Assistant 
5.SWVPP 

Assistant 

6.Shared 
Visions 

Assistant 

7.NAEYC 
Accredited 

Preschool 

or Center 
Assistant 

8.Para-

Educator 
 

1.Child 

Care 
Teacher, 

Assistant, 

or 
Associate 

2.Preschool 

Teacher, 
Assistant, 

or 

Associate 
3.CD Home 

Teacher or 

Assistant  
4.Head 

Start 

Assistant 
5.SWVPP 

Assistant 

6.Shared 
Visions 

Assistant 

7.NAEYC 
Accredited 

Preschool 

or Center 
Assistant 

8.Para-

Educator 

1.Child 

Care 
Teacher, 

Assistant, 

or 
Associate 

2.Preschool 

Teacher, 
Assistant, 

or 

Associate 
3.CD Home 

Teacher or 

Assistant  
4.Head 

Start 

Teacher or 
Assistant 

5.SWVPP 

Assistant 
6.Shared 

Visions 

Assistant 
7.NAEYC 

Accredited 

Preschool 
or Center  

Assistant 

8.Para-
Educator 

1.Child Care 

Teacher 
2.Preschool 

Teacher 

3.CD Home 
Teacher  

4.Head Start 

Teacher  
5.SWVPP 

Assistant 

6.Shared 
Visions 

Teacher  

7. NAEYC 
Accredited 

Preschool or 

Center 
Teacher 

 

 

1.Child Care 

Teacher 
2.Preschool 

Teacher  

3.CD Home 
Teacher  

4.Head Start 

Teacher  
5.SWVPP 

Teacher  

6.Shared 
Visions 

Teacher  

7. NAEYC 
Accredited 

Preschool or 

Center 
Teacher  

8.K-3 Teacher 

9.ECSE 
Teacher 

1.Child 

Care 
Teacher 

2.Preschool 

Teacher  
3.CD Home 

Teacher  

4.Head 
Start 

Teacher  

5.SWVPP 
Teacher  

6.Shared 

Visions 
Teacher  

7.NAEYC 

Accredited 
Preschool 

or Center 

Teacher  
8.K-3 

Teacher  

9.ECSE 
Teacher 

                                                 
1 It is recommended that teachers who enter the Career Pathway at Stage 1 should acquire the Iowa Foundational Knowledge in Steps 1-3 based on the requirements of the employing auspice’s professional development requirements. 
2 The degrees listed are examples of what is available in Iowa; additional consideration may be given to related degrees. 
3 Anyone beginning work in centers or preschools licensed by DHS or in a registered CD Home must have pre-service training before beginning work. Pre-service training must be taken by all new employees unless prior training can be 
verified. 
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Education 

Details 

PRE-SERVICE 

TRAINING: 

(30-40 hours) 

 
Center: 

1.New Staff 
Orientation 

2.Welcome to 

Child Care  
 

CD Home: 

Child Net  
 

School – age 

Teachers: 

Quality School 

Age Care 

 

SWVPP: 

Quality Preschool 

Program Standards 
 

All Teachers: 

1.First Aid 
2.Universal 

Precautions 

3.CPR 
4.Mandatory Child 

Abuse Reporter 

Training  
5.Additional 

Recommended 

Health and Safety 
Training such as 

SIDS or 

Medication 
Administration or 

As Adopted 

through the 
Federal Child Care 

Bureau 

 

OR AS 

DETERMINED 

BY  

REGULATIONS 

AND 

DEPENDENT 

ON OTHER        

PRE-SERVICE 

EDUCATION 

 

STEP 1 –  

(40 hours) 

 

Competencie

s addressed 

include: 

 
Promoting 

Child 
Development 

and Learning 

Competencies 
(This includes 

competencies 

regarding 

Health and 

Safety.) 
 

Becoming a 

Professional 
Competencies 

 

 
 

Examples of 

Trainings as 

of Fall 2013 

might 

include: 
1.Program for 

Infant/Toddler 

Care 
2.Environmenta

l Rating Scales 

3.Iowa Early 
Learning 

Standards 

 

STEP 2 –  

(40 hours) 

 

Competencies 

addressed 

include: 

 
Building Family 

and Community 
Relationships 

Competencies 

 
Using 

Developmentally 

Effective 

Approaches to 

Connect with 
Children and 

Families 

Competencies 
 

 

 
 

Examples of 

Trainings as 

of Fall 2013 

might include: 
1.Early 

Childhood 
Positive 

Behavior 

Interventions and 
Supports 

2.Cultural 

Competencies 
3.Classroom 

Assessment 

Scoring System 
 

STEP 3 –  

(40 hours)  

 

Competenci

es 

addressed 

include: 

 
Using Content 

Knowledge to 
Build 

Meaningful 

Curriculum 
Competencies  

 

Observing, 
Documenting 

and Assessing 

to Support 
Young 

Children        

and Families 
Competencies  

 

Examples of 

Trainings 

as of Fall 

2013 might 

include: 
1.Every Child 

Reads 
2.Evidenced-

Based 

Curriculum 
3.Evidenced-

Based 

Assessment 
4.Early Care 

and Education 
Institute or 

local 

conferences 

CDA 

Through 
Clock Hours 

OR 

ECE Para-
Educator 

Through 

Clock Hours 
 

CDA 

Through 
College  

Credit  

OR 
ECE Para-

Educator 

Through 
Credit 

 

ECE 

Community 
College 

Diploma 

 
Associate 

Degree 

with less 
than 12 

ECE 

Credits 
 

 

Associate 

Degree in 
ECE 

 

Associate 

Degree plus 

or 

including 

24 ECE 

Credits 

 

Bachelor’s 

Degree in 
ECE 

 

Bachelor’s 

Degree in 

Child 

Development 

OR  Child, 

Adult and 

Family 

Services  – 

Child 

Service 

Option OR 

Human 

Development 

and Family 

Studies – 

Child Option 

Bachelor’s 

Degree in 

Early 

Childhood 

Administrati

on 

Bachelor’s 

Degree plus 

or including 

24 ECE 

Credits 

Credentials 

Specific to 

Adult 

Educator or 

Program 

Administrato

r Will Align 

Here 

 

BOEE 

Licensure 
with ECE 

Endorsements: 

100, 103, 106 
or 262 

Master’s 

Degree 
with 

Teaching 

License  
(MA/MS in 

ECE) 
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Competency 

Levels
4
 

    LEVEL 1 

Assistant 

Teacher 

Progressing  

LEVEL 2 

Assistant 

Teacher 

Skilled 

LEVEL 3 

Assistant 

Teacher 

Mastery 

LEVEL 4 

Teacher 

Progressin

g 

LEVEL 5 

Teacher  

Skilled 

LEVELS 5 & 

6 

Teacher  

Skilled & 

Mastery 

LEVEL 6 

Teacher 

Mastery 

WAGE$® 

Levels
5
 

 LEVEL 1 LEVEL 1 LEVEL 1 LEVEL 2 LEVELS 

2, 3, & 4 

LEVEL 5 LEVELS 6 

& 7 

LEVELS 8 

& 9 

LEVEL 10 LEVEL 10 

 

  

                                                 
4 As defined with the Teaching Role Competencies which can be located at http://www.state.ia.us/earlychildhood/files/state_system/professional_development/PLC_Task_Force_Final_Report_Final.pdf 
5
 Child Care WAGE$® Iowa is a salary supplement program operated through Iowa AEYC and is a licensed program of Child Care Services Association.   For more information, contact info@iowaaeyc.org 
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Step #1:  Before You Get Started 
Required Professional Development 
Your current job may require training that needs to be updated regularly.  Having a clear idea of what the expectations are for your current position will 
help you to plan your future professional development.  Examples include First Aid, CPR, 15 hours of ongoing training, renewal requirements for Early 
Childhood Teacher Qualifications, etc.  The chart below will help you to track the required training, the certification date and the expiration date. 
 

Required Training Certification Date Expiration Date 
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Iowa’s Core Knowledge and Competencies 
Before you begin this process, you’ll need to complete the self-assessments located in the previous section.  The core knowledge and competencies 
outlined in these self-assessment identifies what individuals providing early care and education experiences need to know in order to facilitate child 
learning and development.  It is based upon all that we currently know about the care and education of young children through research as well as the 
combined wisdom of leaders in our field.  The core knowledge and competency areas include the following: 

 Promoting child development and learning; 

 Building family and community relationships; 

 Observing, documenting, and assessing to support young children and families; 

 Use developmentally effective approaches to connect with children and families; 

 Using content knowledge to build meaningful curriculum; and 

 Becoming a professional. 
 

These core knowledge areas are important to note because they will provide the framework with which you can build your professional development 
plan.   



Step #2:  Identify Your Professional Accomplishments 
In this section, you will reflect on your professional achievements.  Before you can make plans toward new goals, you first need to be clear about where 
you are along your career pathway.   
 
Formal Education 
Formal education is professional development that takes place in a community college or university setting and is credit-bearing. 

Please check the boxes 
that apply. 

 Completed high school or received GED. 

 Not yet enrolled in college. 

 Completed some college.  Number of ECE credits: _______. 

 Currently enrolled in a college degree-seeking program in ECE.  Number of ECE credits: ______. 

 Completed an AA in ECE. 
Institution___________________________________   Year_________ 

 Completed a BS or BA in ECE. 
Institution____________________________________  Year_________ 

 Completed a degree in another field.  Degree: ______________ 
Institution___________________________________   Year_________ 

 Early Childhood Teacher (formerly Group Leader) Qualified 

 Director Qualified 

 
 
 
Employment History 
It may be helpful for you to review and document your employment history before completing the Core Knowledge Area Assessment.  Use the tables 
provided below to do this and duplicate the pages as needed. 

Employer: 
 

Supervisor/contact person: 

Employer address: Job title or position: 
 

Employer phone number: Employer email address: 
 

Starting salary: Ending salary: 
 

Start date: End date: 
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Employer: 
 

Supervisor/contact person: 

Employer address: Job title or position: 
 

Employer phone number: Employer email address: 
 

Starting salary: Ending salary: 
 

Start date: End date: 

 

Employer: 
 

Supervisor/contact person: 

Employer address: Job title or position: 
 

Employer phone number: Employer email address: 
 

Starting salary: Ending salary: 
 

Start date: End date: 

 

Employer: 
 

Supervisor/contact person: 

Employer address: Job title or position: 
 

Employer phone number: Employer email address: 
 

Starting salary: Ending salary: 
 

Start date: End date: 

 

Employer: 
 

Supervisor/contact person: 

Employer address: Job title or position: 
 

Employer phone number: Employer email address: 
 

Starting salary: Ending salary: 
 

Start date: End date: 



Step #3:  Core Knowledge Area Assessment 
This section contains a table for each of the six Core Knowledge Areas and is designed to help you take a look at the areas in which you excel and those 
areas where further growth and development are needed.  To begin, choose one Core Knowledge Area, perhaps one that you have completed the most 
training in.  List the professional development that you have received in this area.  For some people, particularly those who have been in the field for a 
long time, the list will be long.  To narrow it down, you may want to think about professional development that you have received in the past 3 years, 
that really helped you in the classroom or was a part of an in-depth series (as opposed to a single workshop).   Next, go to the corresponding section in 
the Iowa Core Knowledge and Competencies self – assessments.  Use the items in each self- assessment area to help you assess your strengths and areas 
of growth and fill in each table accordingly.   
 

Core Knowledge Area #1:  Promoting Child Development and Learning 

List training and/or formal 
coursework in this core 
knowledge area: 
 
 
 
 
 
 

 
 
 
 
 
 

My current strengths in this core 
knowledge area: 
 
 
 
 
 
 

 

Areas that I would like to 
increase my knowledge and 
level of skill: 
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Estimate of my current level of 
skill in this core knowledge area: 
 
 
 
 
 
 
 
 

 Progressing  Skilled  Mastery 

   
Other Notes: 
 



 

Core Knowledge Area #2:  Building Family and Community Relationships 

List training and/or formal 
coursework in this core 
knowledge area: 
 
 
 
 
 
 
 

 
 
 
 
 

My current strengths in this core 
knowledge area: 
 
 
 
 
 
 
 

 

Areas that I would like to 
increase my knowledge and level 
of skill: 
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Estimate of my current level of 
skill in this core knowledge area: 
 
 
 
 
 
 
 
 

 Progressing  Skilled  Mastery 

 
Other Notes: 
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Core Knowledge Area #3:  Observing, Documenting, and Assessing to Support Young Children and Families 

List training and/or formal 
coursework in this core 
knowledge area: 
 
 
 
 
 
 
 

 
 
 
 
 
 

My current strengths in this core 
knowledge area: 
 
 
 
 
 
 
 
 

 

Areas that I would like to 
increase my knowledge and level 
of skill: 
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Estimate of my current level of 
skill in this core knowledge area: 
 
 
 
 
 
 
 
 

 Progressing  Skilled  Mastery 

 
Other Notes: 
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Core Knowledge Area #4:  Using Developmentally Effective Approaches to Connect with Children and Families 

List training and/or formal 
coursework in this core 
knowledge area: 
 
 
 
 
 
 
 

 
 
 
 
 
 

My current strengths in this core 
knowledge area: 
 
 
 
 
 
 
 
 

 

Areas that I would like to 
increase my knowledge and level 
of skill: 
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Estimate of my current level of 
skill in this core knowledge area: 
 
 
 
 
 
 
 
 
 

 Progressing  Skilled  Mastery 

 
Other Notes: 
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Core Knowledge Area #5 Using Content Knowledge to Build Meaningful Curriculum 

List training and/or formal 
coursework in this core 
knowledge area: 
 
 
 
 
 
 
 

 
 
 
 
 
 

My current strengths in this core 
knowledge area: 
 
 
 
 
 
 
 
 

 

Areas that I would like to 
increase my knowledge and level 
of skill: 
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Estimate of my current level of 
skill in this core knowledge area: 
 
 
 
 
 
 
 
 

 Progressing  Skilled  Mastery 

 
Other Notes: 
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Core Knowledge Area #6:  Becoming a Professional 

List training and/or formal 
coursework in this core 
knowledge area: 
 
 
 
 
 
 
 

 
 
 
 
 
 

My current strengths in this core 
knowledge area: 
 
 
 
 
 
 
 
 

 

Areas that I would like to 
increase my knowledge and level 
of skill: 
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Estimate of my current level of 
skill in this core knowledge area: 
 
 
 
 
 
 
 
 

 Progressing  Skilled  Mastery 

 
Other Notes: 
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Step #4:  Writing Your Goals  
A Few Goal Setting Tips 

1. Keep goals small and achievable.  Start small but keep walking!  Breaking goals down into small, workable units that lead you to larger goals will 
help you see progress and motivate you to keep moving forward.  
 

2. Be specific.  Specific goals are precise and detailed and can help give you direction.  For example, “Take one community college course” is more 
actionable than “Get more professional development.”   

 
3. Be positive.  Always state your goals in positive language.  Think about what you want to do, not what you want to avoid or not do. 

 
4. Write your goals down.  This is one advantage of a professional development plan!  Writing goals down creates a sense of accountability. 

 
5. Include dates and timelines.  Incorporating dates will help motivate you to achieve your goals.  For example, instead of having "Take the 

Program for Infant/Toddler Care training" as a goal, it's more powerful to say, "To have completed the PITC Training by December 31, 2015."  
 

6. Set realistic and achievable goals.  A goal should be challenging yet achievable.  Think about what you are willing and able to work toward.   
 

7. Set goals that you have control over.  Setting a goal and then failing to achieve it for reasons beyond your control is very disheartening.  You can 
avoid this by setting goals that are based on your personal performance.  This allows you to maintain control over your progress and draw 
satisfaction from the process.  
 

8. Review your goals periodically.   Your goals may change slightly as you begin your professional development process and again as you work 
further toward your goals.  Reviewing your plan will help keep it relevant and current. 
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Your Professional Goals 
What are your professional goals?  You might want to develop new skills, apply for a higher-level position or complete a degree.   
Where do you see yourself in 1 Year? 
Write your goal here: 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
Where do you see yourself in 3 Years? 
Write your goal here: 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
Where do you see yourself in 5 Years? 
Write your goal here: 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
 
__________________________________________________________________________________________________________________ 
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Step #5:  Creating Action Steps 
Now that you have written some goals for yourself, it’s time to figure out how to meet those goals.  Begin by selecting one of your goals from the 
previous page and fill in the grid provided below.  Space for additional goals is provided on the next pages and feel free to add more pages if you have 
identified more goals than the number of pages provided.   
 
Your Action Steps 

Your Goal: 
 
 

Action Steps: 
(What concrete steps will you 
take to meet your goal?) 
 

1. 
 
2. 
 
3. 
 
4. 
 
5. 
 

Resources Needed 
(People, materials, financial 
support, etc.) 
 

 

Potential Barriers and 
Solutions 
(What challenges might you 
face and what resources are 
available to help you?) 

 

Evidence of Accomplishment 
(How will you show that you 
have done this?) 

 

 
Timeframe: _____________________________     Date Completed: ______________________________ 
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Your Goal: 
 
 

Action Steps: 
(What concrete steps will you 
take to meet your goal?) 
 
 

1. 
 
2. 
 
3. 
 
4. 
 
5. 
 

Resources Needed 
(People, materials, financial 
support, etc.) 
 

 

Potential Barriers and 
Solutions 
(What challenges might you 
face and what resources are 
available to help you?) 
 

 

Evidence of Accomplishment 
(How will you show that you 
have done this?) 
 

 

 
Timeframe: _____________________________     Date Completed: ______________________________ 
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Your Goal: 
 
 

Action Steps: 
(What concrete steps will you 
take to meet your goal?) 
 
 

1. 
 
2. 
 
3. 
 
4. 
 
5. 
 

Resources Needed 
(People, materials, financial 
support, etc.) 
 

 

Potential Barriers and 
Solutions 
(What challenges might you 
face and what resources are 
available to help you?) 

 

Evidence of Accomplishment 
(How will you show that you 
have done this?) 
 
 

 

 
Timeframe: _____________________________     Date Completed: ______________________________ 



 
Step #6:  Consolidating and Reviewing Your Professional Development Plan  
Consolidating Your Plan 
You may prefer to look at your goals often to keep them at the forefront of your daily thinking.  Use the chart on the next page to consolidate your goals 
and action steps and keep the page in a place where you see it often! 
 
Reviewing Your Plan 
Ideally, your Plan should be reviewed and revised as necessary on at least an annual basis or as professional goals, development needs, or professional 
development resources or opportunities change.  Take a few minutes to establish how often you will review your plan and indicate your timeline below. 
I plan to review my plan: 

 Monthly 
 Quarterly 
 Semi-annually 
 Annually 

 
Date of review: ____________________________________ 
 
Congratulations!  You have just completed your Individual Professional Development Plan.  We encourage you to copy and share your plan with your 
mentor, coach and/or employer but keep the original for yourself!  Furthermore, be sure to keep all of the original documentation verifying your 
professional development accomplishments!  
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My Professional Development Goals At-A-Glance 
 

Goal #1 
 

Action Step #1 

Action Step #2 

Action Step #3 

Action Step #4 

Action Step #5 

Goal #2 
 

Action Step #1 

Action Step #2 

Action Step #3 

Action Step #4 

Action Step #5 

Goal #3 
 

Action Step #1 

Action Step #2 

Action Step #3 

Action Step #4 

Action Step #5 
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Step #7:  finding professional development that suits your needs  
Now that you have determined the direction you’d like to go, here are a few resources to help get you there. 
 
Educational Resources 
 
To find the training and/or education that is right for you, check the following resources: 

 Iowa’s Community Colleges  http://www.iowaaeyc.org/College%20Resource%20Directory%202012%20December.pdf 

 Your local Child Care Resource and Referral Agency  http://www.iowaccrr.org 

 Early Care and Education Fall Institute   http://www.iowaaeyc.org 

 DHS Training Registry  https://ccmis.dhs.state.ia.us/trainingregistry/ 

 Early Childhood Iowa website  http://www.earlychildhoodiowa.org 

 Aim for Excellence Director Credential  http://aim4excellence.nl.edu/ 
 
Financial Assistance 
 
T.E.A.C.H. (Teacher Education and Compensation Helps) Early Childhood® IOWA is a comprehensive scholarship program that provides the early 
childhood workforce access to educational opportunities and is helping establish a well-qualified, fairly compensated and stable workforce for 
our children.  All preschool teachers, child care center directors, teachers and aides, and child development home providers working in regulated 
programs in Iowa for a minimum number of hours each week are eligible for this scholarship.  T.E.A.C.H. supports CDA assessments, CDA 
renewals, and early childhood associate degrees, bachelors degrees, endorsements to teaching licenses, and teacher licensure renewal. 
 
T.E.A.C.H. is built on four components: 

1.  Education – T.E.A.C.H. helps participants earn a required number of college credit hours in early childhood education each year. 
2.  Scholarhip – T.E.A.C.H. offers counseling and financial support to pay for college courses and fees, books, travel, and time away from  
work. 
3.  Compensation – T.E.A.C.H. participants earn a compensation bonus or raise after successful completion of a year of education. 
4.  Commitment – T.E.A.C.H. participants agree to continue their service as a child care professional in their current early care and 
education setting. 
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Early child care and education providers are eligible for the scholarships if they meet the following criteria: 
 Work in a regulated preschool, child care center, or home program for at least 30 hours per week (or all the hours your preschool offers 

programming with a 20 hour minimum) 
 Have worked with children birth to age 5 in your current program for at least 3 months (6 months for bachelor scholarships) 
 Are working toward an early childhood degree, CDA credential (or renewal), endorsement, or teacher licensure renewal at an Iowa 

college (or would like to be) 
 Have the support of your employer (if applicable). 
 Demonstrate participation or progress towards a quality initiative such as QRS, QPPS, Head Start, or NAEYC/NAFCC accreditation. 
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Glossary of Terms 

Ability Diverse Children These are children whose abilities in any developmental domain 
fall outside of typical development for a child of that age. 

Assessment This is the process of observing, recording, and otherwise 
documenting the work children do and how they do it, as a basis 
for a variety of educational decisions that affect the child.  

Atypical Development This is development that deviates from the typical 
developmental pathway, compared to the development of 
others of the child's age, and that interferes with the child's 
developmental progress in some significant way.  

Authentic Assessment Assessment that is: meaningful and relevant to the context of 
each child’s life; based on classroom experiences and activities; 
allows children to demonstrate learning in many different ways 
would be consider authentic. 

Bias-Free This is the lack of preferences or an inclinations that prevent 
people from treating others equally regardless of differences. 

CACFP – Child and Adult Food Program CACFP is a child nutrition program that provides cash and 
commodity assistance to support meal service programs in child 
care centers, Head Start facilities, outside of school programs, 
and family and group home day care homes for children, the 
elderly, and disabled. It is permanently authorized under Section 
17 of the National School Lunch Act, administered by the Food 
and Nutrition Service, and funded annually by agricultural 
appropriations. 

CCA – Child Care Assistance CCA is financial assistance that helps low-income families pay for 
child care while working or attending school or training.   
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CLASS – Classroom Assessment Scoring System This is a research-based observational tool that provides a way 
to evaluate the classroom interactions that boost student 
learning. It helps teacher to recognize and value the power of 
their interactions with children. 

Collaboration This occurs when two or more people or organizations work 
together to realize shared goals. 

Collaborative Supervision The communication behaviors of problem solving, sharing, 
brainstorming, compromising, consensus, negotiating, 
teamwork, and mutual goal setting are characteristic of 
collaborative supervision. Once both parties thoughts have been 
clarified, a list of possible solutions is generated by both parties 
involved. The discussion is then moved to an examination of 
each other's ideas, looking for commonalities as well as 
differences. Consequences of each proposed action are 
discussed, narrowing the choices and negotiating a compromise 
for a mutually acceptable plan.   The collaborative supervisory 
approach is best used when there really are mutually acceptable 
multiple alternatives to instructional needs.  

Conflict Resolution This is the process of resolving a dispute or a conflict, by 
providing each side's needs, and adequately addressing their 
interests so that they are satisfied with the outcome. 

Creative Curriculum This is a research-based comprehensive approach to curriculum 
based on an understanding of the complex social/emotional, 
physical, and cognitive development of young children and 
taking into account the way children learn. A comprehensive 
curriculum provides guidance on the many factors that lead to a 
high-quality program and presents all aspects of teaching young 
children effectively.  
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Curriculum This is materials used to supplement the teachers in their 
teaching methodology. The curriculum collectively describes the 
teaching, learning, and assessment materials available for a given 
course of study. 

DAP – Developmentally Appropriate Practice This is an approach to teaching grounded both in the research on 
how young children develop and learn and in what is known 
about effective early education. Its framework is designed to 
promote young children’s optimal learning and development. 

Diversity Ethnic variety, as well as socioeconomic and gender variety, in a 
group, society, or institution would constitute diversity. 

Domains These are the areas of development which include: Physical, 
Social-Emotional, Language, and Cognitive. 

ECERS-R – Early Childhood Environmental Rating Scale – Revised This is a research-based tool created to assess the classroom 
environments serving children 2 to 5. 

ELL – English Language Learners This is a term for the use or study of the English language by non-
native speakers in an English-speaking environment. 

Emergency Preparedness Plan This plan is a comprehensive approach to emergency 
management. The material presented is designed to assist staff 
with the policies and plans to implement in the event of a 
disaster. Experience has shown that where people are aware of 
the potential for disaster and plan their response, then injuries, 
damage and subsequent trauma are significantly reduced. 

ERS – Environmental Rating Scales These are research-based assessment tools that measure early 
childhood program quality. There are 4 ratings scales; they are 
used to assess infant/toddler classrooms (ITERS-R), preschool 
classroom (ECERS-R), school-age classrooms (SACERS) and family 
child care (FCCERS-R) environments. 
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Evidence-Based This is a program or instructional practice that is evidenced-
based has gone through rigorous research and has demonstrated 
a record of success; there is reliable, trustworthy and valid 
evidence to suggest the program is effective; evidence 
supporting the practice should be scientifically-based. 

FCCERS-R – Family Child Care Environmental Rating Scale – 
Revised 

This is a research-based instrument created to assess the 
environment of family child care programs conducted in a 
provider’s home. 

High Scope Curriculum This is a research-based curriculum that believes young children 
are capable of making decisions and solving problems about 
activities that are interesting to them personally.  Teacher 
caregivers use these personal interests as the springboard for 
teaching the social and academic concepts needed to be 
successful in this society. 

IELS – Iowa Early Learning Standards These standards are a descriptions of the knowledge, behaviors, 
and skills that children from birth through age five may 
demonstrate during the first 2000 days of life. These skills 
defined in the Iowa Early Learning Standards lead to success as 
students enter school and later become productive adult citizens 
in our communities.  

IEP – Individual Education Plan This is the legal document that defines a child's special education 
program. An IEP includes the disability under which the child 
qualifies for Special Education Services (also known as the 
classification), the services the team has determined the school 
will provide the child’s yearly goals and objectives and any 
accommodations that must be made to assist the child’s 
learning. 
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IFSP – Individual Family Service Plan This is a plan for special services for young children with 
disabilities. An IFSP only applies to children from birth to three 
years of age. Once a child turns 3, an IEP is put into place.  

Inclusive Environment This is an environment that embodies the values, policies, and 
practices that support the right of every infant and young child 
and his or her family, regardless of ability, to participate in a 
broad range of activities and contexts as full members of 
families, communities, and society.  

ITERS-R – Infant/Toddler Environmental Rating Scale – Revised This is a research-based instrument created to assess classroom 
environments that serve children birth to age 2.5 years. 

Learning Standards These are a set of expectations, guidelines, or developmental 
milestones that describe what all children should know and be 
able to do and their disposition toward learning.  

Montessori Method This is a method of teaching founded on the premise that all 
young children pass through a well-defined sequence of steps to 
maturity, but at different rates of growth and in different ways. 
Growth is as individual as each child. Advancement within a child 
varies from skill to skill. Presented with the proper instruments 
and direction, however, a child’s curiosity and eagerness to 
comprehend the world will motivate him/her to move from 
mastery of one task to another with tenacity seldom seen in 
adults. 

NAEYC – National Association for the Education of Young 
Children 

This is the world’s largest organization working on behalf of 
young children. NAEYC’s mission is to serve and act on behalf of 
the needs, rights and well-being of all young children with 
primary focus on the provision of educational and 
developmental services and resources. 
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NAEYC Code of Ethical Conduct This is a list of guidelines for responsible behavior which sets 
forth a common basis for resolving the principal ethical 
dilemmas encountered in early childhood care and education.  
This document is included in the Appendix of this workbook. 

NAFCC – National Association for Family Child Care This is a non-profit organization dedicated to promoting quality 
child care by strengthening the profession of family child care. 

Parent Advisory Group This is a group of parents who have been selected or 
volunteered to help advise an early childhood program regarding 
a variety of program matters, but does not have authority to 
vote on these matters. 

PBIS – Positive Behavior Intervention Supports (Infant/Toddler 
and Preschool) 

This is an 18 hr. (Infant/Toddler) to 24 hr. (Preschool) series 
training. Building positive relationships with children is 
imperative for their socio-emotional health. The PBIS Pyramid 
Model emphasizes this within the context of promotion, 
prevention and intervention of challenging behaviors. This 
course is designed for early care and education professionals 
serving Infants and Toddlers and Preschoolers. 

Primary Language This is also known as Native language. It is the language(s) a 
person has learned from birth. Sometimes, there can be more 
than one mother tongue. For example, when the child's parents 
speak different languages; these children are usually called 
bilingual. 

Program Standards These are standards that are used by early childhood programs 
to guide the administration and delivery of services.  

Project Approach This is a method of teaching in which an in-depth study of a 
particular topic is conducted by a child or a group of children. 
The Project Approach is incorporated into the curriculum but 
does not always constitute the entire curriculum. 
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QPPS – Quality Preschool Program Standards These standards are designed to be used with programs having 
funding linked to the Iowa Department of Education including 
those operated by local school districts who are not NAEYC 
accredited and did not meet Head Start Program Standards. 

QRS – Quality Rating System This is a voluntary child care rating system for child development 
homes, licensed child care centers and preschools, and child care 
programs that are operated by school districts. 

Risk Management Plan This is a document that a program administrator prepares to 
foresee risks, estimate impacts, and define responses to issues.  

SACERS – School Age Care Environmental Rating Scale This is a research-based instrument created to assess before and 
after school classroom environments for school-age children, 5 
to 12 years of age. 

Screening Tool This is a tool used for the process of evaluating the possible 
presence of a particular problem. The outcome is normally a 
simple yes or no. 

Self-Regulation These are thought processes that allow children and adults to 
appropriately respond to their environment. 

Temperament This is the combination of mental, physical, and emotional traits 
of a person; natural predisposition. 

Typical Development This is development that follows the typical path; it is behaviors 
that occur when expected. 
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Resources 

NAEYC Training and Technical Assistance Glossary  

http://www.naeyc.org/GlossaryTraining_TA.pdf  

NAEYC Accreditation Criteria 

http://www.naeyc.org/files/academy/file/AllCriteriaDocument.pdf  

NAFCC Accreditation Criteria 

http://nafcc.org/media/pdf/accreditation/NAFCCQualityStandardswith2013Updates.pdf  

NAEYC Professional Preparation Standards 

http://www.naeyc.org/files/naeyc/files/2009%20Professional%20Prep%20stdsRevised%204_12.pdf   

Iowa Early Learning Standards 

www.state.ia.us/earlychildhood/EC_resources/early_learning_standards.html 

NAEYC Position Statement on Developmentally Appropriate Practice 

http://www.naeyc.org/positionstatements/dap 
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PLC Task Force Members (2009) 

Mary Ann Adams – State Consultant for Family and Career Services (FCS) 

Mary Airy – Grant Wood Area Education Agency (GWAEA) Consultation 

Judith Bowstead Nye – Professor of Education and Department Head at Luther College 

Michael Calvin – Consultant with the Board of Educational Examiners (BOEE) 

Dawn Collins – Professional Development Coordinator at the Department of Human Services (DHS) 

Delora Jespersen Hade – Faculty  in the Early Childhood Education program at Des Moines Area Community College (DMACC) 

Sally Hartley – Consultant with North West Area Education Agency (NWAEA) 

Susan Hegland – Faculty in Department Human Development and Families Studies at Iowa State University (ISU) 

Penny Lingle - Head Start Director with West Central Community Action 

Barb Merrill – Executive Director, Iowa AEYC  

Geri McMahon – Licensure consultant for the Iowa Board of Educational Examiners (BOEE) 

Carla Peterson – Faculty in Department of Human Development and Family Studies at Iowa State University (ISU) 

Carol Rainforth – Regional Training Coordinator for CCR&R of Central Iowa 

Jill Uhlenberg – Head of the Department of Curriculum and Instruction (C & I) at the University of Northern Iowa (UNI) 

Terry Wangberg – Director of the TriUMPH Early Childhood Program at Southwestern Community College  
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Questions or comments about this document?  Contact Tammy Bormann,  

ECI Professional Development Coordinator at tammy@iowaaeyc.org, (515) 331-8000 ext. 24 


